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exceptions are not envisaged, however their fatiarl has character of exceptions as they lingitsijphere
of application of general norms which are not cdesid principles of law.
Key words: principles of law, legal system, normative-legall @valuation concepts.
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The article presents an overview of educationalratign processes from the perspective of histawy, &nd
sociology. It aims to introduce the reader to teeagal issues connected with migration flows otistus around the
globe and in Poland. Author points out and speciffee difference between a foreign student and hilenstudent,
what is of vital importance for the research. Teegh better structure to the article, author dexidepresent all the data
in accordance with three main groups: presenting rdastination points for foreign students, defgnimain donor-
countries of the mobile students and the reasanshf@osing the country to study. Author also paysrdion to Polish
migration processes, trying to analyze the evotutibthese processes in a historical flow.
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Presentation of the scientific problem and its significance. For a long time, migration flows were
and still are of growing interest of researcherssivbf the researchers pay much attention to theement
of migrant workers, as well as irregular migrarill not many scientific researchers pay attention
educational migration. Presented paper aims tthillgap in the migration topic.

Main content and justification of the study results. The cross-border higher education in the last
twenty years may be basically described in just twards: growth and diversity. Growth refers to the
amount of international students around the gltee number of which grows steadily each year. Biver
refers to the student mobility as a new form olabgl migration process standing «in the front rovight
behind the migration leader — the labor migration.

The visible growth of the migration movements ie thast years can be analyzed from different
angles. The major part of the existing studiesautgications present the situation from the pointiew of
economic migration, concentrating on the specifigions. This can be explained by the fact, thadrlab
(economic) migration is the biggest part of thebglomigration processes in the world. The education
migration naturally took a back seat.

The increased interest in cross-border educationbeaassociated with the 90’s — that is when it
became a dynamically growing issue. Few elemeatspitobably affected this process were:

1) Easier movement of persons connected f. e. witlcttlepse of the Eastern Bloc and the fast

growth of the European Union;

2) The launch of European Educational Programs (ErasBuacrates);

3) Change in the government's attitude, who startedseée foreign students as a chance for
economic development of the country, not a threaatds it;

4) The reduction in the costs of traveling;

5) Change in the approach of the universities thatehbggun active recruitment of foreign
candidates, as a mean to generate more incomeglbasnan element of raising the prestige of
the institution.

Before going straight to the statistic data, ivisrth mentioning, that it is rather hard to prestiiet
precise and absolute picture of the issue of iaté@nal students around the globe. The complicatiane
created by the fact, that there are some solid ijajpdormation available in this sphere. Existithgta come
from different sources, different periods, and offgesent the situation partially or only from soarayle
[1]. Despite constant efforts to improve internatibstatistical data on international student nighisome
serious imperfections still exist. Although mostearchers attempt to list non-resident foreignesttslwho
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have entered a country for study purposes, th@meltidata for some countries include both residect
non-resident students. That is why «foreign» stteleme generally an over-estimation of truly mobile
international students.

In 2006, the OECD published, for the first timetadan mobile international students as separate
ones from foreign students. The foreign studenendeplly speaking) are identified by their natidtyal
while the mobile students are identified by the rtop where they had previously studied or by their
residence.

For some countries for which the data are availahtibile students account for an average of 70 per
cent of foreign students, although there may bgel@ariations. In Norway and Spain less than 4Q@pat of
foreign students are mobile, as compared with @per cent in Australia, Austria, Canada, Hungary,
Japan and the United Kingdom. In principle, thead#d not reflect the fact that foreign students whooll
in programmes for at least one semester countlbnfie students. Students sent abroad for shaibge
(less than a full academic year) and who remaimliar in their institutions should not be recordesl
foreign students in the host countice versaa student from country A, registered in a progrenoffered
in country B via distance learning, should, in pifike, be counted as a foreign student of countrwiich
is not always the case in practice. Although famestudents may not be (mobile) international sttglethis
is why the author often uses the data on foreigdestts as an approximation of student mobility.sTiki
done for practical reasons, as such data are biafiar a greater number of countries.

Main destinationsThe dynamics of the cross-border education is lyrei&picted in numbers. For
instance since 1995 [2] till 2009, the number déinational students rose more than twice and ezhtie
level of 3,7 million people [3, p. 318]. It is olous, that this numbers will continue to grow eaehry The
number of people studying outside their countrycitizenship rose by 6,7 % between 2008 and 2009. In
2010 the global number of international students aiathe point of 4,1 million people, and durindL20t
reached the point of 4,3 million people [3, p. 304]

In 2011, more than half of the total amount of iin&ional students were enrolled in Canada,
Germany, Australia, France, United Kingdom and thdted States [4]. If we move on to numbers, the
United States, with its 17%, hosted the most obé¢hstudents. It was followed by the United Kingdom
(13 %), Australia (6 %), France (6 %), Germany (p &d Canada (5 %). Although these destinations
account more than half of all tertiary studentssping their studies abroad, significant numberfoodign
students were enrolled in the Russian Federatién)(dapan (4 %) and Spain (2 %) in 2011.

Besides the six major destinations, some new magauntries have appeared on the international
education field in the past few years. During largethe amount of international students who chise
United States as a destination-country for higltercation dropped by six per cent, from 23% in 2600
17 % in 2011. The similar situation was observeGarmany, where this number dropped by almost three
per centVice versathe number of international students who chose&oAustralia, Spain or New Zealand
as their country of destination during this pergréw by at least one per cent. The share of stadeht
chose the United Kingdom or the Russian Federatiqpmoved even more and grew by around two per cent
in each state.

At the same time, the clear dominance of Engligtekmg countries was observed throughout these
years. The top five English-speaking host countfi#sted States, United Kingdom, Australia, Canadd
New Zealand) alone receive more than 42 per certh@ftotal number of foreign students. Of the ten
countries hosting the largest share of foreignestitsl(65 % of the world total) only Russia and 8dfrica
are not OECD members. The 18 leading host couri]der foreign students account for 78 per cefmalb
foreign students enrolled throughout the world.

Main countries of origin.n 2011, students from China accounted for 21 %albfinternational
students enrolled in higher education in the OE@Eaathe highest share among all reporting coumnfég
Some 25 % of all Chinese students studying abroacearolled in the United States, while 12% choose
Australia, 7 % choose Korea, 13 % choose Japanlant study in the United Kingdom. The second-
largest proportion of international students in @E€buntries comes from India (6.5 %). Some 46 % of
Indian students abroad are enrolled in the UnitiadeS; 22 % are in the United Kingdom; 6 % in Aaisdr,
and 5 % are in Canada.

A large proportion of foreign students in OECD cwigs come from neighboring countries. In all
OECD countries in 2011, an average of 21 % ofakifjn students came from countries that share ¢and
maritime borders with the host country. Higher lsvaf mobility from neighboring countries are natly
the result of being in a particular geographicatitn, as in the case of Czech Republic, but msy adveal
costs, quality and enrolment advantages that are aggparent to students in neighboring countriéghét
percentages of foreign students from countries heybe immediate borders are seen in countrieshénat
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the largest shares in international education niagded in countries like Portugal and Spain, whietve
close historic and cultural ties with other cousgrfar from their borders [7].

Among OECD countries, the highest percentagesuafesits from neighboring countries are found
in Japan (80 %), Korea (78 %), Estonia (where 74f%oreign students come from Finland, Latvia, the
Russian Federation or Sweden), Greece (70 %), ln€tech Republic (where 67 % of foreign students
come from Austria, Germany, Poland or the SlovaguRdic). Foreign students from neighboring courstrie
are also strongly represented in Austria, Belgibiomgary, the Netherlands, Poland, the Russian Bedey
the Slovak Republic, Slovenia and Switzerland. dntrast, only 5 % of foreign students in Canadae&om
from the United States; and only 7 % of studentshe United States come from the Bahamas, Canada,
Mexico or the Russian Federation. Language is thm @traction for students coming to Portugalttmlg:
64% of foreign students in Portugal come from Amgdrazil, Cape Verde, Guinea-Bissau, Mozambique,
Sao Tomé and Principe or Timor-Leste. The reasantHis is that all of them are countries, where
Portuguese is an official language.

Language and cultural considerations, geograplagiqmity and similarity of education systems are
all factors that students consider when determinimg country where they will study. Geographic
considerations and differences in entry requiresyant the most likely explanations for the conediun of
students from Germany in Austria, from Belgium iralkce and the Netherlands, from France in Belgium,
from Canada in the United States, from New Zealandustralia, etc. Language and academic traditions
also explain the tendency of English-speaking sttgdéo concentrate in other countries of the Britis
Commonwealth or in the United States, even if thieygeographically distant. Migration networks gty
a role, as illustrated by the concentration of stusgl with Portuguese citizenship in France, stiedéom
Turkey in Germany or those from Mexico in the Udiftates.

Choice of a country to studyhe decision to study abroad and where dependslopad spectrum
of cultural, educational, economic and social fext@ne of the factors determining the choice traign
destination is the language of teaching. The lagguspoken and used in instruction sometimes detesmi
the country in which a student chooses to studyn@eés whose language of instruction is widelyksgro
and read, such as English, French, German, RussidnSpanish, are therefore leading destinations for
foreign students, both in absolute and relativenserJapan is a notable exception: despite a laegahg
instruction that is not widely used around the wpitl enrolls large number (3,5%) of foreign stude®3 %
of whom are from Asia.

The frequency of predominantly English-speakingtidatons, such as Canada, Australia, New
Zealand, the United Kingdom and the United Statftects the progressive adoption of English atobaj
language. It may also reflect the fact that stusléntending to study abroad are likely to have rledr
English in their home country or wish to improveittEnglish-language skills through dipping intoative
English-speaking environment. The large numberaafntries, in which English is either an officiaht&
language or théridge language, so calldithgua franca[8] reinforces this pattern. Between twenty and
thirty per cent of foreign students in all Engligheaking OECD countries (and a half in New Zealaod)e
from other English-speaking countries. On averagess all OECD countries in 2011, around one imr fou
foreign students came from a country with the saffieial or widely-spoken language as the countfy o
destination [3, p. 307-308]. This situation resuitshe fact, that an increasing number of instg in non-
English-speaking countries now offer courses inlishg

Another important issue for international studdntshoosing the destination point for their studies
is tuition fee. Among most EU countries, includidgistria, Belgium, the Czech Republic, Denmark,
Estonia, Finland, France, Germany, ltaly, the Nedhnels, Poland, the Slovak Republic, Spain, Swexheh
the United Kingdom, international students fromestEEU countries are treated as domestic studertks wi
respect to tuition fee charges. This is also trulrdéland, but only if the EU student has livedrgland for
three out of the five previous years. If this cdiadi is satisfied, the EU student is eligible ford tuition in a
given academic year. In Finland, Germany and Ithig, applies to non-EU international students al.w

While there are no tuition fees charged in Finldndland and Norway, in Germany, tuition fees are
collected in all government-dependent private fn8ons and, in some Bundeslander, tuition feesmen
introduced in public higher education instituticass well. In Denmark, students from Norway, Icelamd
EU countries are treated like domestic studentsparycho tuition fees, as their education is fullpsidized.
Most international students from non-EU or non-Ep@an Economic Area (EEA) countries, however, must
pay the full amount of tuition fees, although aited number of talented students from non-EU/EEA
countries can obtain scholarships covering allast pf their tuition fees.

Among some non-EU countries, including Iceland adafKorea, Norway and the United States, the
same treatment applies to all domestic and intiermait students. In Norway, tuition fees are the esdar
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both domestic and international students: no fegsublic institutions, but fees in some privatetiitngons.

In Iceland, all students have to pay registratieesf and students in private institutions haveatptpition
fees as well. In Japan, domestic and internatishadents are generally charged the same tuitios, fee
although international students with Japanese gowent scholarships do not have to pay tuition fees.

In Korea, tuition fees and subsidies for internadlostudents vary, depending on the contract
between their school of origin and the school thignd in Korea. In general, most internationatistds in
Korea pay tuition fees that are somewhat lower ttheose paid by domestic students. In New Zealand,
international students, except those in advancedareh programs, generally pay higher tuition fées;
international students from Australia receive thmes subsidies as domestic students. Typically istralia
and in Canada, all international students pay miginéon fees than domestic students. This is &lge in
the Russian Federation, unless students are szddidy the Russian government.

Another important factor influencing the studenthoice is the recognition of skills and,
consequently, employment possibilities in the loogintry and the country of origin. A host countriji lwe
more attractive if students can work there aftangieting their studies, or if their qualificatioase highly
regarded on the local job market when they retamed

Recognition of skills and foreign qualifications time country of origin and the host country is of
vital importance for the students. On the one hdhd,lack of recognition of degrees and profesdiona
gualifications obtained at home can increase ststemobility. Students may choose to pursue studies
another country because they want to establishdbkms and work there, so they have no choicedut t
obtain the local qualifications and degrees thatuldallow them to do so. Moreover, the degrees and
gualifications obtained in the host country mayogngreater international recognition. On the othand,
the lack of recognition of foreign qualificationshibits mobility as it may oblige students to take their
studies again from scratch abroad or limit thel jrospects on return to their country of origirheT
frequent absence of a formal framework for suclogation partly explains the success of studentikhtpb
under joint university programmes or partnershipgMeen establishments - leading to double degrees o
automatic recognition of credits obtained in thamer establishment.

The choice of a host establishment by foreign sttedmay be viewed as the result of the assessment
of the financial and non-financial costs of studyabroad, and the financial and non-financial biénéfiat
the students (and their families) hope to get fibMhe tuition fees and cost of living in the hasuntry for
sure are far from being the only important factdter instance, Asian students are often accustamed
paying relatively high tuition fees and hence domexressarily consider the lack of subsidies asaarer to
mobility. In contrast, students originating fronetBU, who benefit from sizeable subsidies and sehbips
in their countries, are less willing to study inuatries, where tuition fees are significantly higheven so,
low tuition fees do not determine student mobilflows of foreign students are relatively irreleivemsome
countries, where tuition fees are relatively lowggen non-existent, such as the Nordic countfibs.issue
of costs is undoubtedly more important for educaioprogrammes in English-speaking countries.
Similarly, there is no evidence to suggest thatwviigh to emigrate to a country is necessarily adieg
factor in the choice of a country in which to studystudent may well choose to study in one couatrg
then emigrate to another or indeed return home.

Poland is the UE state neighboring with Ukraineclihéach year attracts more and more students
from Ukraine. Foreign students represent only &2gent of total number of students in Poland. This be
connected with the fact, that foreigners appeangublish universities pretty recently — only in t@s of the
XX century [9]. Most of them were studying medisalences, what was supposed to be a kind of aigahct
support for the developing countries, from whiclgioiated almost all the students studying in Poland
these days. After the World War Il Poland, alonghwither countries, responded to the call of the tdN
provide educational assistance for developing castand opened the doors of its universities Far t
students from so called Third World. According tBlESCO, polish universities hosted 183 foreigners in
1950 y.[10]. Over the years the number of foreigments grew slowly. Only in the mid-sixties of the
twentieth century, the number of international stutd has exceeded one thousand, in the latessix2@00,
and in the eighties - 3000 people.

Significant acceleration of influx of foreigners the Polish universities could be seen only in the
nineties, f. e. in 1999 more than 6000 people camsudy here, in 2001 - 7000. This happened foersd
reasons. As a result of the political changes, ngrto Poland has become much more easier and thaaks
wider and more diverse educational offer, Polishcational institutions have benefited and increased
attractiveness. Of key importance in these proses@&se new scholarship programs, especially theshPol
government scholarships for people of Polish orligimg in the East. As a consequence, people Riilish
roots began to dominate in the group of foreigrdatiis. The main goal of this new state policy was t
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increase the education level of young people ofshabrigin, to increase the presence of Polishucailt
beyond its borders, as well as the effort to dgvelconomic, social and cultural relations with IRdla

At the same time, clearly the ranking of the pneferuniversities and courses has changed. The
number of foreigners, who chose technical coursas decreasing, at the same time, there was ndtieed
increasing interest in humanitarian and econontioatses. This change was probably a consequertbe of
change in the national structure of foreign stusiémPoland — along with the decreasing humbetuafents
coming from the Third World, the group of peopldenested in areas associated with the technical
development was decreasing as well.
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=—&— Foreign students in Polan in 1955-2012

The beginning of the twenty-first century is chaesized by a systematic increase in the number of
foreign students. Generally since 1989 to 2013tdted number of international students studyingotand
has increase almost six times (from 4118 to 2911123. reason for this is the much bigger wider amlity
of the studies in Poland as a consequence of exwans higher education offers in institutions ager
education, mainly private. Of great importance dewvelopment of cross-border education was the gtadu
expansion of educational offers in foreign langsade is important to mention, that the emergente o
lectures in foreign languages and steady growingpmance of those lectures for the different ursitass,
was the biggest prerequisite connected with thécijzation of polish higher educational institutoim the
European Student Exchange Program — LLP Erasmds [PEkpite the fact, that most of those foreign
language lectures were created in particular fodestt exchange programmes, all the students can
participate in them.

In the academic year 20113/2014 in Poland weregystg®9 172 [12] foreigners from 142 countries,
which is over 4000 more than the previous yearfarease of almost 17%), and they represent 1,728} [
of the total number of students in Poland. The rensilseem to be quite big, but it is not only sigarftly
less than in most developed countries of the Wiest €hina, but also less than our neighbors inGaech
Republic, Slovakia, Slovenia, Lithuania, Latviatdfsa, Hungary and even in Bulgaria and Romania.
Poland, along with Croatia, is the least intermal@zed country in the European Union and one efléast
internationalized in the OECD. Jet a gradual imprognt of this situation should be noted, as evegesars
ago, the presence of foreign students at Poliskewsities accounted for only 0,6% of all studefitshould
be noted at the same time, that the number of stsde Poland falls from year to year; in the acaideyear
2012/2013 here studied a total of 1,675,815 peseph®re than 60 thousand less than in 2011/2012.

The strong dominance in the group of internatiostaldents have the Europeans (around three
quarters). Most foreign students come to the Palisiversities from Ukraine (9747) and Belarus (3388
Next in order are the Norwegians (1553) and Sw¢ti260), who mostly take medical studies. A growing
group of students at Polish universities are thengpds. At the moment there are 1327 of them &tgdn
Poland, mainly technical studies. Every third fgrestudent is studying medicine, one in four — econ
and business, over 16% of — social fields of swidmearly 13% are on the technical faculties, araetye
tenth — humanistic faculties.

It is worth mentioning, that for the past few yeansong the foreign students are less and lesseeopl
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of Polish origin — about 19%, although even fivangeago there were almost 40%. This means thaiestud
in Poland are actually becoming more and more riatéwnal. An interesting phenomenon of the lasr fou
years is previously mentioned sharp increase imtimber of students from Spain (since 2009 themnler
has increased eight times) and those of Saudi Arakince 2009 their number in Poland has tripled.

Compared to the global average, in Poland thergaasefew students from Asia - only 618 Chinese,
468 Taiwanese, 217 Hindu, 209 Viethamese and 20aygians. Seems to be strange, that contrary to the
global trend, their number in Poland has stagnafed.the other hand rapidly increases the number of
students from Belarus (the number of students fBatarus has tripled since 2005) and Ukraine. Eaar y
there are more and more talks about the phenomainedkrainization» of Polish universities. Sinced80
the number increased more than five times. Polaasl dvertaken Germany in terms of the number of
students from Ukrainians and became the secoret, Ritssia, the most frequently chosen by them cpunt
of study. In the academic year 2012/2013 at thsRalniversities studied 9747 Ukrainians, meaningpat
every third foreign student came from this country.many universities students from Ukraine are the
largest and dominant national group of foreign ehitsl and sometimes — even the only one.

A characteristic feature of foreigners enrolledPioland is their age. In 2007, those who are over
twenty-five years accounted for over one-quartestafients (27%) and those over the age of thir8@e-
Especially clear trend is noticeable at economigarsities and in the group of men. The over-repméstion
of older vintages is connected mainly to the faet studies in Poland is taken often after graduoati the
country of origin.

The vast majority of foreigners (around 79%) arecadled in the full-time studies [14]. Nearly three-
quarters (73%) of foreigners are studying at pulntiversities, compared with 90’s of the twentieémtury
the proportion of foreigners in private schoolswkeger, increased by nearly 10%, which is a conssopief
the private institutions having developed a gresriing curriculum in foreign languages, and being
involved pretty badly into abroad student recruitine

Foreigners mostly chose to study at universiti€&s%d. Second place was taken by medical schools
(24%), the third went to economic schools (16 Y@mParing the 2010 years with 1998, it can be shah t
there has been an outflow of foreigners from umitiess and technical colleges, while at the sammeeti
clearly improved the position of economic schoald enedical schools. Proportionally most foreigrdstuts
are studying at the medical schools, where evetly 4ident comes from abroad (internationalizatatio
here is 8,58 %) [15]. For comparison, in the ecoeaohools, foreign students represent 2,08 % etatal
students in the institution, in universities — ofl$% of students, in technical universities e\ess - 0,8 %.

Summary. Around the world, more than 4 million people studytside their home country.
According to forecasts, by 2020 this number wiludle. More than half of the foreign students ar@aAs
(predominant among them are Chinese and Hindu)t kMosign students are hosted by the United States,
Australia, United Kingdom, Germany and France. K five» gets more than half of all foreign stats
in the world. In recent years, to the list of thestnpreferable countries to study also joined Chirzaound
7% of the total number of international studentgdgtthere. It is estimated that globally the preseof
international students brings to the host countabeut $100 billion per year. In Poland, the estada
contribution of foreign students to the economghbsut 100 million euro per year.

Sources and Literature

1. For instance the Education at a Glance, prepaydtie Organization for Economic Co-operation &svelopment
(OECD), presents one of the best statistic researgheducation field, yet still the researchenscemtrate mainly on
the issue of educational migration within the OE@&untries. Despite the fact, that the OECD coustaree hosting
more than 85-90 per cent of the global educatiorigration, the rest 10-15 per cent should not lbgdtten.

2. According to OECD and UNESCO Institute for Sttitis, the number of foreign students in 1995 vasnated at
around 1,7 million people.

3. Education at a Glance 2011: OECD IndicatorsE€D, 2011.

4. The further statistics are based on the latast gublished by the Organization for Economic @eration and
Development (OECD) in Education at a Glance 201BCO Indicators. Despite the fact, that the pubiaratwas

released in 2013 (2012/2013 academic year), al ddate to the year 2011 (meaning 2011/2012 adadear).

5. United States, United Kingdom, Germany, Frakesstralia, Canada, Russia Federation, Japan, Spairth Africa,

China, Italy, New Zealand, Austria, Korea, Switaed, the Netherlands, Belgium.

6. See table at: http://dx.doi.org/10.1787/8889873%.

7. See tables at: http://dx.doi.org/10.1787/88888851 and http://dx.doi.org/10.1787/888932850813.

8. Lingua franca — the language, systematicallyd usemake communication possible between persohs, do not
share a common mother tongue.

9. We can talk only about post-World War Il periag,in the interwar period the number of foreigrdents in Poland

32



PO3 LI 1. Teopis, icropin, dinocodist nep:kaBu Ta npasa. 2(4), 2014

was negligible.

10. See generally Cofedowski. Studenci zagraniczni w Polsce. — Warsz2040.

11. Previously — Socrates-Erasmus. Since 2014dheHrasmus+ program was launched. The new progosmbioes
all the EU's current schemes for education, trginiyouth and sport, including the Lifelong LearniRPgogram
(Erasmus, Leonardo da Vinci, Comenius, Grundtviguth in Action and five international cooperatipnograms
(Erasmus Mundus, Tempus, Alfa, Edulink and the @ogfor cooperation with industrialized countries).

12. Data from the Main Statistical Office (GUS)rdhe year 2013/2014.

13. So called «internationalization index». The tmo@mmonly used indicator of the internationalieatiof higher
education. It is the share of foreign studentshitbtal number of students in the country. Inldsling countries in
this respect foreign students represent 10-15%eftdtal number of students (in Australia even 2d).5The OECD
average is around 8%, the EU average is 7%. Iratlaelemic year 2012/13 Poland had 29172 foreigrestad- a
proportion of the total number of students (1 675 Beople) gives an index of internationalizatiéri d4%.

14. Data refers to the year 2008. SourceZ@edowski (ed.), Studenci zagraniczni w Polsce. — \&&asg, 2010.

15. Report «Studenci zagraniczni w Polsce 2013» ecfiidnic resource]. — Mode of access:
http://www.studyinpoland.pl.

I'opman IO., T'opman HOa. OcsiTHi Mirpamiiini nmpomecu 3 TOYKHM 30py icTopii, mpaBa Ta
comiosorii. Jlopruii wac MirpamiiiHi Tporecd OyiaW 1 Hamaidi 3ajJWIIalOThCSA IIKABUM SBHUIIEM IS
JOCITI/DKEHHST cepell HayKOoBIliB. JlocuTs 6araTo AOCTIIKEHb MPHUCBIIYETHCS TEMATHIN MITpaIifHUX PyXiB
CeKOHOMIYHHX Ta HeJleralbHUX MIrpaHTiB, TUM HE MEHII, He 0arato 3 HUX 3BEPTAlOTh yBary Ha MirpamiiHi
MIPOIIECH, TIOB's3aHI 13 HaBYaHHSAM Ta 3400yBaHHSAM OCBiTH. CTaTTS SABIsSE€ COOOIO OIS MITpaIiifHAX
OCBITHIX TIPOIIECIB 3 TOYKH 30py iCTOpii, IpaBa Ta cOIioyioTii. MeToio cTaTTi € 03HAHOMJICHHSI YhTada 3
MPaBOBHUM PETYIIOBAHHSAM, 3araJIbHUMU TIOHSATTSAMH, MOB'I3aHUMU 13 MIrpalliiHUMK MIOTOKAMH CTYJIEHTIB y
cBiTi Ta y [lonbmi. ABTOp BKa3ye i HAMara€Tbcsi PO3MEKyBaTH MOHATTS «IHO3EMHHUH CTYACHT» 1 «MOO1TbHUI
CTYICHT», IO, BJIACHE, Ma€ KIIIOYOBE 3HAYCHHS A MaHOro nociipkeHHs. [llo0 meBHOIO Miporo
CTPYKTYpPYBAaTH CTaTTIO, aBTOP MPE3EHTYE BCi AaHi BIINOBIAHO 0 TPHOX OCHOBHHUX KPHUTEPIiB TOCIIIKECHHS:
OCHOBHI <ITYHKTH NpPU3HAUYEHHS» iHO3EMHHUX CTYJCHTIB, BU3HAYCHHS OCHOBHHMX KpaiH-ZOHOPIB MOOITBHHX
CTYICHTIB Ta NPUYMHH BHOOPY KOHKPETHOI KpaiHW JUIsi HaBYaHHS. ABTOp TakKOX 3BepTa€ yBary Ha
Mirpariiiai mporiecu cryaeHTiB y [lombimi, HaMararo4mch IMPOAHATI3YBAaTH EBOJIOIIIO ITMX IIPOIECIB B
ICTOPUYHOMY PO3BHUTKY.

Kuwo4oBi cjioBa: mpaBo Ha OCBITY, OCBITHS MiTpallis, €BpONEHCHKI OCBITHI IporpamMu, iHO3eMHHUMN
CTYIICHT, MOOILJTLHUH CTY/ICHT.

I'opman 10., Topman FOn. ObGpasoBaTesibHbIe MHTPANMOHHBIC NMPOLECCHl ¢ TOYKH 3PeHHs
HCTOPMH, MPaBa U COLMOJIOTUHM. [[onToe BpeMsi MUTPAIIMOHHBIE TIPOIIECCHl OBUTM M OCTAIOTCS MHTEPECHBIM
SBIICHUEM JUIS HCCIEIOBaHUS Y4eHBIMH. JlOCTaTOYHO MHOTO HCCIEIOBAHUN IOCBALIAETCS TEMaTHKE
HSKOHOMHMYECKHX MUTPALMOHHBIX JBIKEHHH M HEJIETalbHOW MHUrpauuu. TeM He MeHee, PeIKO OOpaIiaroT
BHMMaHHE Ha MHTPALMOHHBIE TPOIIECCH, CBA3AHHBIE C OOy4YeHHEM W ToiydeHHeM oOpaszoBaHus. CTarbs
MpeCTaBIsIeT co00i 0030p MUTPALIMOHHBIX 00Pa30BATEIHHBIX MIPOLIECCOB C TOYKU 3PEHUS HCTOPUH, TIPaBa u
counoyioruu. Llenpro ctaTby ABISAETCS O3HAKOMIICHHE YHMTATeNsl C MPAaBOBBIM PETyIHMpPOBAaHUEM, OOIMIMMHU
MOHATHSAMH, CBSI3aHHBIMHA C MUTPAIIMOHHBIMU TIOTOKaMH CTYyAE€HTOB B mupe U B llojibiie. ABTOp mbITaercs
pa3rpaHUYNUTh TOHATHS <WHOCTPAHHBIN CTYIEHT» M <«MOOWIBHBIM CTyJIEHT», 4TO, COOCTBEHHO, HMEET
KIII0YEeBOE 3HAYCHHWE I JAHHOTO HCCIeAoBaHHMA. UTOOBI B ONpEACTICHHOW CTENEHH CTPYKTYpPHpPOBaTh
CTaThIO, aBTOP MPEACTABIISICT BCE NaHHBIE B COOTBETCTBUH C TPEMS OCHOBHBIMH KPUTEPHIMHU UCCIIEIOBAHUS:
OCHOBHBIC «TyHKTHI Ha3HAYEHUS» IJISI WHOCTPAHHBIX CTYICHTOB, OMPEIEIICHNS] OCHOBHBIX CTPaH-JOHOPOB
MOOWJIBHBIX CTYICHTOB M IIPHYMHBI BHIOOpAa KOHKPETHOW CTpaHbl Ui 0O0ydeHHs. ABTOp TakkKe oOparmaer
BHUMaHUE Ha MHIPALMOHHBIE MpOLECCHl CTyAeHTOB B [lomblle, MbITasch MpoaHaIM3HPOBATH IBONIOLHUIO
3THX MPOIIECCOB B ICTOPUIECKOMPA3BUTHH.

KuioueBble ciaoBa: mpaBo Ha oOpaszoBaHWe, oOpa3oBaTeNbHas MHTpalus, EBpOIEHCKHE
o0pazoBarebHbIe IPOTrPaMMbl, HHOCTPAHHBIH CTYACHT, MOOMIIBHBIN CTYICHT.
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