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FORMS AND FUNCTIONS OF TRANSLATION IN FOREIGN LANGUAGE LESSONS

Translation acts as a bridge for learners to transition from basic language skills to more advanced proficiency
levels, aiding in the gradual acquisition of language competence. The use of translation in foreign language lessons
can serve various forms and functions, playing a multifaceted role in language learning. Here are some key forms of
translation in foreign language lessons: literal (focuses on word-for-word rendering from one language to another),
free (emphasizes conveying the overall meaning and sense of a text rather than sticking strictly to a word-for-word
translation), audiovisual (audiovisual materials like videos, movies, or songs in one language might be translated or
subtitled into the target language to aid comprehension and language acquisition), and written (involves expressing the
meaning of a text or passage from one language into another). These forms of translation perform the following functions:
vocabulary expansion (expanding learners’ vocabulary by introducing them to new words and expressions in both
source and target language); grammar understanding (helping learners understand and apply grammatical structures
in the target language by comparing them to the structures in their native language); cultural awareness (learners gain
insights into cultural differences and similarities); communication skills (contribute to the development of communication
skills, both written and oral, by requiring learners to express ideas accurately in the target language), critical thinking
(encourage critical thinking to convey meaning accurately); language comparison (compare linguistic structures and
expressions between their native language and the target language, promoting a deeper understanding of both). To ensure
a comprehensive and effective language-learning experience, it s essential in our opinion to balance translation in foreign
language lessons with other language-learning strategies, which should align with the overall goals and methodologies
of foreign language education.

Key words: translation, foreign language lesson, forms of translation, functions of translation, language skills.

Okcana bEJTHX,

orcid.org/0000-0002-1167-0224

Kanouoam Qinono2ivHux Hayk, 0oyeHn,

Odoyenm Kageopu Himeywvkoi Qinonoii

Bonuncvkoeo nayionanvHo2o yHisepcumemy imeri Jleci Ykpainku
(JIyyvk, Vrpaina) belych@vnu.edu.ua

Ipuna Y4APIKOBA,

orcid.org/0000-0002-50580-5216

KaHouoam inonociuHux Hayx, 0oyenm,

Odoyenm Kaghedpu aueniticoxoi ¢inonozii

Boauncvkozo nayionanvnozo ynieepcumemy imeni Jleci Ykpainku
(Jlyywvk, Ykpaina) icharikova@vnu.edu.ua

®OPMMU TA ®YHKIIII HIEPEKJALY HA YPOKAX THO3EMHOI MOBH

Tlepexnao cnyeye ons yunie micmrxom 0Jist nepexooy 6i0 6A306UX MOGHUX HABUYOK 00 OLIbUL NPOCYHYMUX PIGHI6 80/10-
OIHHA MOBOIO, CHPUAIOYU NOCHIYNOBOMY HAOYMMIO MOSHOI Komnemenyii. Bukopucmanns nepexnady Ha ypoKax ino3eMHol
MO8U MOdice mamu pi3Hi popmu ma QyHKYii, gidieparouu bazamozpanty pois y guuenti mosu. [[o ocHogrux popm nepe-

ISSN 2308-4855 (Print), ISSN 2308-4863 (Online) 185



Mogo3zHaBcTBO. AiTEpaTypO3HABCTBO

..............................................................................................................................................................

K1ady Ha YPOKax IHO3eMHOL MOBU GIOHOCUMO: OOCHIBHULL ((POKYCYEMbCSL HA OOCIGHOMY NepeK1adi 3 OOHIEr MOBU HA THWLY),
BiNbHUL (HA20NOWYE HA Nepedadi 3a2anbHO20 3HAYEHHA MA CEHCY MEKCMY, a He HA CYBOPOMY OO0CNIBHOMY nepekaaodi),
ayodiosizyanvruil (aydiosizyanrvHi mamepianu, maxi Ax ideo, Gitomu abo NICHI OOHIEI MOB0I0, MOX*CYMb Oymu nepe-
Knaoeui abo cyomumposani yinib0o8oio M0O800, Wob nore2uumu po3yMiHHA Ma 3AC60EHHS MOBU) MA NUCLMOBULL (KO-
uae 6 cebe BUPANCEHHA CeHCy meKeny abo ypuska 3 ooHici mosu na inwy). Li popmu nepexnady suxonyiome HacmynHi
@yHKYii: po3uupens cIO8HUKOBO20 3anacy (PO3UWUPIOIOMb CLOGHUKOSULL 3aNAC YUHIE, SHAUOMAAYY iX 3 HOBUMU CLOBAMU
ma eupazamu AK 6UXioHoi, max i Yinbosoi MOSU); PO3YMIHHA 2PAMAMUKY (00NOMA2AOMb YUHAM POIYMIMU Ma 3aCMOCO-
8y8amu 2pamMamuyHi CmpyKmypu yiib080i MO8U, NOPIBHIOIOYU IX 31 CIPYKMYpaMu PIOHOT MOBU), KYTbmMypHA 00I3HAHICMb
(VuHi ompumytoms yaeieHHs NPo KVAbMYPHI 8IOMIHHOCIMI MA CXO0XHCICMY), KOMYHIKAMUGHI HABUYKU (CNPUSIIOMb PO38U-
MKy KOMYHIKAMUGHUX HAGUYOK, K NUCbMOBUX, MAK [ YCHUX, UMA2AI04U 8i0 YUHIE MOYHO20 GUPAICEHHS I0€ell MOBOIO, WO
BUBYAEMBCS); KPUMUUHE MUCTEHHA (3A0X0UYIOMb KPUMUYHE MUCTEHHS 015 MOYHOI hepedayi 3micmy); NopieHAHHA MOE
(nopignioloms MOGHI CIPYKMypu ma eupasu pionoi Mosu ma Mo8u, Wo 8UEUAEMbCS, CRPUAIOUU eIUOUIOMY PO3YMIHHIO
0060x mo8). [[na 3abe3neuents 6cebiuH020 Ma ePeKmugHO20 GUGUEHHS MOBU, HA HAULY OYMKY, 8ANCIUBO 30ANAHCY8AMU
nepexkaao Ha ypoKax iHO3eMHOL MOGU 3 THUUMU CIPAME2IAMU BUBYEHHS MOSU, SIKI NOBUHHI 8I0N08I0AMU 3A2ANbHUM YLIAM

i Memooon02ii HABYAHHS IHO3eMHOI MOBU.

Knrouoei cnosa: nepexnao, ypox inozemnoi mosu, ghopmu nepexiady, QyHkyii nepexiady, MOGHI HABUYKUL.

Statement of the problem. Outside of school,
translation is experiencing a boom. It is an essential
prerequisite for the smooth functioning of the interna-
tional exchange of information in business, politics,
technology, and culture. Translating and interpreting
— as practiced in bilingualism and multilingualism
— are the most common procedures in international
communication because there are many contact sit-
uations in which language skills are more likely to
ensure communication than the target language skills
alone.

Becoming bilingual or multilingual is typically
accomplished through language education in schools,
where an artificial language environment is created.
Translation is a vital tool in overcoming the limita-
tions of the “direct method” of language teaching,
which can be perceived as indirect, inefficient, and
unnatural for acquiring a foreign language.

Purpose of the article. The research aim is to
investigate some forms and functions of didactic
translation in foreign language lessons.

To achieve the research objective, the following
tasks were set:

— make a characteristic of educational translation;

— identify and characterize common forms of
translation and their functions, used in schools;

— give some ideas for learning translation in for-
eign language lessons.

Designing a robust methodology for investigating
the forms and functions of translation in foreign
language lessons involves careful planning and
consideration of various factors. Here’s a general
outline of the methodology that we used:

— Literature Review. conducting a comprehensive
literature review helps to understand existing research
on Forms and functions of translation in foreign
language lessons.

— Data Collections Methods: observation helps to
observe language lessons where translation is used;

surveys or questionnaires help to gather insights from
teachers or students about their experiences with
translation; cognitive tasks help us to design tasks to
assess cognitive processes during translation.

Analysis of research. Recently, leading schol-
ars (V.M. Komisarov, O.0. Selivanova, T.R. Kiyak,
O.V. Oguy, Y.A. Loboda, and others) have been
actively studying the peculiarities of the methodology
of teaching translation and the problem of develop-
ing translation competence in particular. Despite this,
translation teaching methods remain an underdevel-
oped area of pedagogical science.

For quite some time, the necessity of incorporat-
ing translation into foreign language learning has
been a topic of debate. While the need to legitimize
translation as a learning objective has diminished
over the years and the requirement to justify its place
in language lessons is gradually fading, there is still
significant opposition, particularly in school-based
foreign language learning programs. Notwithstand-
ing these challenges, many language experts maintain
that translation can be integral in aiding learners to
comprehend and internalize the intricacies of a for-
eign language.

Unfortunately, much of the discussion between
proponents and opponents of translation in for-
eign-language learning has been at cross-purposes,
since the kind of translation and its function in the
learning process have not been specified (Rivers
1975:295).

For a long time, Freundstein’s public opinion
dominated among translation opponents: Anything
that can only be learned or acquired in foreign lan-
guage lessons with the inclusion of the mother tongue
can be omitted without any loss to the language learn-
ing process (Freundestein 1970a:39).

Grammatical rules and translations do not con-
tribute to language learning and should be excluded
under all circumstances (Freundestein 1970b:6).
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Presentation of the main material. The notion
of an ideal world where foreign language learning
occurs without any connection to one’s native lan-
guage is a utopian one. This is because numerous
bilingual resources are commonly employed in for-
eign language instruction. For instance, textbooks
frequently include a bilingual vocabulary section that
offers translations of important words and phrases
into the learner’s native language. Workbooks and
glossaries are also frequently bilingual, aiding learn-
ers in comprehending and practicing new vocabulary
in context. Furthermore, bilingual dictionaries are
commonly used to assist learners in their language
acquisition journey. All of these resources provide
proof that we learn a foreign language utilizing our
native language, which is our primary mode of think-
ing. By utilizing these resources, learners can more
effectively comprehend and practice the language
they are learning, ultimately leading to greater flu-
ency and understanding.

Educational translation is a translation used in the
educational process as one of the methods of learning
a foreign language. It helps to consolidate and sys-
tematize knowledge of a foreign language in terms
of grammar, vocabulary, syntax, and stylistics; to
expand the language competence of students.

Among translations, there are literal, full, par-
tial, and free translations. A literal translation fully
preserves the peculiarities of the language in which
the text is written. A full translation reproduces the
content of the original in its entirety; an incomplete
translation reproduces only parts of the original; a
free translation conveys the main idea of the work,
but does not preserve the artistic features of the origi-
nal literary language.

Translation can be either oral or written. In foreign
language classes, students often need to translate an
exercise or a text, so special attention should be paid
to the specifics of learning translation.

In the course of integrated foreign language
teaching, translation, on the one hand, is used in various
activities: teaching grammar, vocabulary, monologue,
dialogue, etc. On the other hand, mastery of these
aspects of a foreign language allows you to correctly
interpret a source text, for an adequate understanding
of which you need to know how to overcome linguistic
and speech difficulties when reproducing units in the
target language (Baranowa 2004:15-20).

However, a differentiated functional analysis of
the spectrum of school translation forms presupposes
that the terms used are unambiguous, which is not the
case. The concept of translation is applied to different
linguistic phenomena and activities in methodologi-
cal guidelines and relevant specialist articles, so it is

ISSN 2308-4855 (Print), ISSN 2308-4863 (Online)

...............................................................................

first necessary to “agree” on some basic translation
concepts relevant to schools. We start from the prem-
ise that we are dealing with forms and functions of
school-based, i.e. didactic, translation.

Concerning a reorientation of translation didac-
tics in foreign language teaching, we differentiate
between the following types of school translation:

— translating as a form of exercise or as a form of
performance assessment (translation from the foreign
language into the native language as the target lan-
guage or translation from the native language into the
foreign language as the target language;

— with back-translation variants);

— translation as a literal (written, oral) translation
or as a free rendering of a text, a template;

— translation of individual words or individual
sentences.

At school, translating a foreign language text into
your native language is both a means of teaching a
foreign language and its goal. A large number of tasks
in modern foreign language textbooks are devoted to
the translation of text or sentences. Many tasks are
impossible to complete without preliminary transla-
tion, even if translation itself is not part of the task.
Perception and comprehension of a foreign language
text are more difficult without preliminary transla-
tion, which should be considered as the main method
of developing comprehension.

The main tool for translating educational texts is
a bilingual dictionary. Learners should be able to use
a dictionary, extract maximum information from a
dictionary entry, and apply the information correctly
and creatively to the information obtained in the dic-
tionary. When teaching translation, the teacher should
explain and demonstrate the different types of dic-
tionaries. First, students need to master the technique
of working with a dictionary. For example, they need
to know how words are arranged in dictionaries, in
what forms, and what determines the choice of lexi-
cal matches in a dictionary. However, students should
remember that a dictionary cannot reflect all cases
of the contextual and situational meaning of words.
That’s why the students need to be taught to deter-
mine the meaning of unfamiliar words in the transla-
tion process without resorting to a dictionary.

To determine the meaning of an unfamiliar word,
students need to learn to use context, knowledge
of word-forming elements, and other factors that
influence the translation of a word. When choos-
ing methodological techniques, teachers need to
take into account the following factors: knowledge
of the native language (erudition, general outlook),
and understanding of the text (level of grammar and
vocabulary).
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In an educational setting, particularly in language
classes, various forms of translation are employed
to enhance learning and understanding of different
languages. Here are some common forms of
translation used in schools:

Literal translation: This form of translation
focuses on word-for-word rendering from one
language to another. It helps students understand the
direct meaning of words and phrases in a different
language.

Interpretation: In language classes, teachers might
provide interpretation, verbally translating spoken
or written content from one language to another to
facilitate comprehension for students.

Free translation: This form of translation
emphasizes conveying the overall meaning and sense
of a text rather than sticking strictly to a word-for-
word translation. It helps students understand the
context and intended message.

Audiovisual translation: In language learning,
audiovisual materials like videos, movies, or songs in
one language might be translated or subtitled into the
target language to aid comprehension and language
acquisition.

Paraphrasing: Teachers might use rephrasing or
paraphrasing techniques to explain the meaning of
sentences or phrases in a different language without
providing a direct translation. This helps students
grasp the concept in the target language.

Comparative translation: Students might be given
texts in both languages side by side, allowing them to
compare and contrast the two versions. This method
helps in understanding linguistic nuances and cultural
differences between languages.

Collaborative translation: Students work together
to translate texts or content from one language to
another, encouraging communication, cooperation,
and sharing of language skills among peers.

In initial lessons, the focus is exclusively on the
translation of individual, isolated sentences, not on
the translation of texts, i.e. coherent pieces. In gen-
eral, it is much more difficult to translate from your
mother tongue into a foreign language than the other
way around. It is not for nothing that literary transla-
tors, for example, almost always translate into their
mother tongue, as they have the most secure feel for
the language and the most differentiated vocabulary in
their first language. The passive vocabulary is always
much larger than the active vocabulary, even in the
native language. Moreover, finding the right words
in a foreign language, choosing the right expressions,
observing the correct sentence structure, selecting
the appropriate level of style, and choosing the right
time is a real challenge. For this reason, translating
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authentic texts is only recommended for advanced
learners, but not at school.

The described psycholinguistic mechanisms of
the translation process make it possible to identify
the skills and abilities necessary for its successful
implementation:

— ability to perceive textual information in the
process of reading (reading, viewing, searching);

— speed reading skills;

— the ability to synchronize several types of speech
activity: reading (visual perception) and speaking;

— recognition of reference points in the original
text while reading under time constraints;

— skills of overcoming interlanguage interference;

— skills of retaining in memory the syntactic
structures (syntagms) chosen by the translator, which
must be consistent with each other at the syntactic level
in the translation text (Chernowatyi 2013:263-268).

The skills and abilities highlighted above allow us
to move on to consider the classification of transla-
tion training exercises.

In the methodology, an exercise is defined as a
specially organized repeated performance of indi-
vidual operations, actions, or activities in a training
environment to master or improve them (Skliarenko
1999:72-92).

The system of exercises for the development of
translation competence according to L. Chernovaty
includes three types of subsystems:

A — preparatory exercises, B — exercises for
developing translation skills, and C — exercises for
incorporating the developed skills into the structure
of translation skills. Each subsystem includes groups
of exercises: for overcoming lexical difficulties; for
overcoming grammatical difficulties; developing
skills in translating realities, names, and foreign
words; developing skills in using translation
transformations; for developing a mechanism
for selecting equivalents; for developing skills in
switching from one code to another — dictation-
translation. Thus, in the researcher’s opinion, the
following exercises should be used to teach written
translation: equivalent (full) written translation and
hetero-valid (partial) translation. The researcher
notes that the exercises should meet the requirements
of systematicity, i.e., have a clear structure within a
relatively complete period of training, ensuring the
formation of skills and their inclusion in translation
skills (Chernowatyi 2013:152).

Even in the initial lessons, there are many starting
points for practicing and raising awareness of
convergences and divergences specific to language
pairs, which can be progressively systematized and
practiced as interlingual standard equivalences:
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lexical, morpho-syntactic, textual learning content,
through which the pupil learns that several languages
are not to be regarded as different names for one thing,
but that these different names verbalize different
views of the same thing, different ways of organizing
and structuring the “world”.

When it comes to translating a piece of text or
activity, it’s crucial to consider the linguistic and
cultural nuances, phrases, and accurate translations.
Effective translation requires an awareness of the
differences in grammatical structures between
languages. For example, Ukrainian lacks the article,
gerund, or infinitive complex as compared to English.
Therefore, it’s essential to practice grammar exercises
before translation to master conveying the same idea
using different grammatical structures. By doing so,
learners can better understand the subtleties of the
language and create accurate translations.

Word order is also important in the translation pro-
cess. It is necessary to teach students to understand
the stylistic features of a text. Conducting a stylis-
tic analysis of a text helps to understand its meaning
more deeply and translate it without losing meaning.
Particular attention should be paid to the stylistic
devices the author uses and their transfer to another
language.

The type of systematic translation exercises pro-
posed here goes beyond the use of translation for lan-
guage comparison that was previously common and
recommended in older guidelines and methodologies
of the subject. In line with Eastern European foreign
language theorists, the term “confrontative language
exercises” is used here in preference to the “contras-
tive” analyses otherwise customary in this country,
which would restrict the foreign language exercise
program to translation in one direction and the com-
parison of deviations or differences. To ensure a com-
prehensive and effective language-learning experi-
ence, it’s essential to balance translation in foreign
language lessons with other language-learning strate-
gies, which should align with the overall goals and
methodologies of foreign language education.

In confrontational exercises at the linguistic level,
the students learn to differentiate between word
meaning, specific sentence meaning, and situational
text meaning.

Some ideas for classroom activities:

— In a collaborative learning activity, the learners
are divided into groups and assigned different sections
of a text to translate. Each group works on their
assigned section, carefully analyzing and interpreting
the content to ensure accurate and appropriate
translation. Once the groups have completed their
tasks, they come together to connect their translated
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parts into a cohesive and complete text. This involves
using appropriate transitions and connecting language
to ensure smooth flow and coherence between the
different sections. Through this process, learners
not only develop their language skills but also their
ability to collaborate and communicate effectively
with others.

— In this language learning activity, each learner is
encouraged to bring in a short text, proverb, or poem
that they enjoy and present it to the class. During the
presentation, the learner explains why they chose the
specific piece and what it means to them. Afterward,
the class uses the text as a basis for translation
exercises, allowing learners to practice their language
skills in a fun and engaging way. This activity not only
helps learners improve their language proficiency
but also encourages them to share their interests and
perspectives with their classmates.

— When it comes to language learning, learners
often come across word combinations where one
word can have multiple meanings depending on
the context. In such cases, learners are required
to translate the word combination, taking into
consideration the context and the intended meaning
of the word. This can be a challenging task, as it
requires a good understanding of the language and its
nuances. However, it is an important skill to develop
for effective communication in the target language.

Given the importance of organizing personality-
oriented dialogue interaction, group work should be
a mandatory element of teaching translation from a
foreign language or vice versa, which involves all
students in interactive speech, stimulates the devel-
opment of general and compensatory skills and per-
sonally important traits (ability to work in a team,
responsibility, sociability), and creates an emotion-
ally positive microclimate in the group.

To group work methods belong:

— Learners search for the key sentence of each
paragraph of the text.

— Learners discuss the problem.

— Learners draw up a diagram/table on the topic
or text.

— Learners compose a story based on the table/
diagram/drawing, brainstorming.

— Learners work in groups on short texts then
regroup and compare their versions, before producing
a final text. This can then be compared with an
‘official’ published version.

— Learners translate and then other learners back
translate, then compare versions and discuss why
there are differences.

— Learners look at ‘bad’ translations and discuss
the causes of errors.
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— Ask learners to find different kinds of texts for
comparison and translation, for example, recipes,
e-mails, graffiti, technical texts, post-its, etc.

In our opinion, the most productive exercises for
developing written and oral communication skills are
two types of exercises: the first type is exercises on
translating sentences (or texts) from the native lan-
guage into a foreign language, and the second is cre-
ative exercises on composing stories and reports on
events in personal or social life using active lexical
and grammatical material. This type of exercise is
not present in foreign textbooks, but it is extremely
important because it is based on a binary comparison
of the two languages. This makes it possible to “high-
light” discrepancies in the designation of equivalent
concepts found in two languages, and the construc-
tion of grammatical structures that reflect the specific
ways of thinking of the native speaker. Therefore, the
teacher should independently develop exercises of
this nature, taking into account the actual grammati-
cal and lexical topics within the program.

Conclusions. To sum up we can say that the use
of translation in foreign language lessons can serve
various forms and functions, playing a multifaceted
role in language learning. To the forms of the transla-
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tion, we refer to literal, free, audiovisual, and writ-
ten translations. They all serve different aims, such
as further development of creative skills and abilities
in oral and written communication, the ability to read
in-depth, accurately, and comprehensively under-
standing a text of a certain complexity; replenish-
ment of students’ vocabulary and intensive activation
of lexical items accumulated at the previous stages
of learning; training and correction of pronuncia-
tion skills; development of discussion and commu-
nication skills, abstracting and translation skills from
the native language into a foreign language and vice
versa. To ensure a comprehensive and effective lan-
guage-learning experience, it’s essential to balance
translation in foreign language lessons with other
language-learning strategies, which should align with
the overall goals and methodologies of foreign lan-
guage education.

We consider the investigation of developing and
assessing innovative pedagogical approaches that
integrate translation as a tool for language learning
to be a prospect for further research. This includes
investigating the effectiveness of translation-based
exercises, projects, or games in promoting language
proficiency.
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