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Abstract. All scientific endeavours require researchers to develop an understanding of the
available methodological tools to perform the needed studies. These tools can be applied
depending on the field, purpose and context of the study. This article outlines and argues for ways
to construct methodological framework appropriate for an in-depth interdisciplinary analysis of a
literary text. The purpose of this study is to build the interdisciplinary methodological framework
for literary text analysis using approaches of two humanities sciences — pedagogy and philology
(linguistics and literature). The material for the research is a contemporary fairy tale Bunny Non-
Hopper and His Brave Mommy by Oksana Drachkovska, the Ukrainian writer and journalist.
Relevance, innovation, importance and complexity of the author’s fairy tale theme, which
appears both in the field of modern pedagogy and current philological interpretations justified our
choice. Among the methods applied in the paper are literary studies interpretation that outlines a
place of the fairy tale in the context of similar Ukrainian and foreign literature and reveals
features of the its gender constructions; linguistic analysis based on communicative-pragmatic
and conceptual approaches that focus on the text-discursive level along with pedagogical
approaches that enable the representation of the text’s educational potential. The suggested
framework consists of two levels — general scientific and specific scientific. On the general
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scientific level, it deploys systematic, synergetic, and paradigmatic approaches, whereas on the
specific scientific level — linguistic approaches (communicative pragmatic and conceptual),
literary studies approaches (intertextual and gender), and pedagogical approaches (integrated,
inclusive, humanistic, empowerment), thus employing knowledge and specifics of each science.
Besides a system-building function aimed to obtain comprehensive information about the object
of the study, the proposed methodological framework for the interdisciplinary literary text
analysis embraces an anthropocentric paradigm centred on children with special educational
needs.

Keywords: methodological tools, literary studies, linguistics, pedagogy, interdisciplinary
literary text analysis, special educational needs, modern Ukrainian fairy tale, inclusion
literature.

Jabincbka Bbormana, OcoBcbka Ipuna, Mariiiuyk Oxcana, Bucmincbka Harasnis.
MeTtomoJioriuynnii iHCTpyMeHTapid MidKIMCHMILTIHAPHUX JOCTiIKeHb TEKCTY.

AHoTaniss. YMOBOIO PO3BUTKY Oy/b-sIKOT HAYKH 1 JOCSITHEHHS 3HAYYIIUX PE3yJbTaTiB € ii
METO0JIOTIYHA 030pOEHICTh. METO0JIOrYHEe OOIpYHTYBaHHS BHU3HAYA€ 3araJbHUN IMAXIJ 10
JOCIIJDKEHHS W PO3KPUBA€ BOJHOYAC OUIBII KOHKPETHI IIOJIOXKEHHS, SKI BHUCTYIAKOTh
METOOJOTTYUHUMH OPIEHTUPAMH, IO PO3BUBAIOTH JIIHIHHY 200 KyMYJISTHBHY CHCTEMY HayKOBOTO
3HaHHA. HeoOXiMHICTP MDKIUCHHUILIIHAPHOT METOAOJIOTIl JOCHIKeHb KOHKPETHUX 00’ €KTiB
BHMKJIMKaHA IJ100a1i30BaHOI0 Ta MIKKYJIBTYPHOIO B3a€EMOJII€I0 B TYMaHITApHUX HayKaxX, 30Kpema
o0’elHAaHHS KUIBKOX CIHeliallbHOCTe (HAmpHKIaJ], MOBO3HABCTBA 3 JITEPaTypO3HABCTBOM;
COIIaTbHOT, BIKOBOI IMEJAroriku 3 JIHTBOJHMIAKTHKOI) B OKpeMi HaykoBi cdepu. Buxomsum 3
[bOTO, METOI0JIOTTYHUN THCTPYMEHTAPIN PO3LIUPIOETHCS, B3aEMOIOMIOBHIOETHCS, IHTETPYEThCA 3a
pPaxyHOK 3aJly4€HHs M1AXO0/1B, METOJIIB, IPUHLMUIIIB PI3HUX HAYK, 10 YMOXKJIUBIIIOE MIHOIMI Ta
YCECTOPOHHIN aHami3 00’€KTiB JOCHiIKeHb. MeTa IIbOro IOCHIIPKEHHS TOJSATrae y CTBOPEHHI
MDKAMCUMIUIIHAPHOT METOAMKM aHajli3y TEKCTy 3 BHUKOPUCTAHHSAM I1HCTPYMEHTAapil0 JBOX
TyMaHITapHUX TUCIUIUIIH — Tenaroriku ta ¢inosnorii (MOBO3HABCTBa W IITEpaTypO3HABCTBA).
Marepianom 118 JOCHII)KEHHS OOpaHO Cy4yacHY Ka3Ky YKpaiHChbKOI IHCbMEHHHULI Ta
xypHanictTku Oxcanu [[pauykoBchbkoi «3alunK-HEeCTpuOailunk Ta HOro cminmmBa Mamay. Harm
BHOIp OyB 3yMOBJICHUN aKTYaJIbHICTIO, IHHOBAI[IWHICTIO, BAKJIUBICTIO Ta KOMILJIEKCHICTIO TEMH
aBTOPCHKOI Ka3zkH, ska ¢irypye sSK Yy IUIONIMHI CYYacHOI MENarorikd, Tak 1 akTyalbHUX
¢inonoriyHux nmpoekuisix. IlocaigoBHICTh poOOTH BU3HAYAIOTH JIITEPATypO3HaBUa IHTEpIIpETAaLlis,
sKa OKPECIUTh MICIle TBOPY B KOHTEKCTI MOAIOHOI ykpaiHChbkoi Ta 3apyOikHOI miTepaTypH i
BUABUTH JIeKI OCOOJMBOCTI TEHJEPHHUX KOHCTPYKLIM Ka3kW; JIHTBICTUYHUN aHami3 13
3aCTOCYBAaHHSM KOMYHIKaTHMBHO-TIPArMAaTHYHOTO Ta KOHIENTYAIBHOTO MiJIXOJIB, IO JETATHHO
30CepeKYIOTbCS Ha TEKCTOBO-IMCKYPCHUBHOMY pPiBHI; MEAAroriyHi MiJIXO0d, IO YMOXKIUBISATh
pempe3eHTallil0 BUXOBHOTO MOTEHINATY JOCTIIKYBAHOTO TEKCTY-AUCKypcy. Cria 3a3HaUYUTH, 110
3araJbHOHAYKOBUW  PIBEHb IHOTO  IHTETPOBAHOTO  MDKIMCHIUIUIIHAPHOTO  JOCIIIKEHHS
CKJIQIal0Th CHCTEMHHUN, CHHEPreTUYHUN Ta TMapaJurMaJIbHUNA MiIXOAU. 3arporOHOBAHHIMA
MDKAMCUMIUTIHAPHANA 1HCTpYMEHTapiii BHOyIyBaHUN Ha aHTPOMNOLIEHTPUYHINA Mapagurmi, B
IEHTpPl SIKO1 € JIIOJMHA — AWTHHA 3 OCOOJNIMBMMHU OCBITHIMH moTpebamu. JliTeparypo3HaBui,
MOBO3HaBYi, Ta MEJAaroriyHi METOIOJIOTIYHI OPIEHTUPHU BUCTYMAIOTh 1HTEJIEKTYaJbHOK CXEMOIO
MOCIITJOBHOCTI Ta 3B’S3KYy MiAXOMAIB, METOMIB, MPUHIUMIB. [HTErpyroun 3HAHHS PI3HUX HAYK 3
ypaxyBaHHSIM  CHeUu(IKH  KOXKHOI,  MDKIUCUMIUIIHADHUNA  1HCTpYMEHTapii  BUKOHYE
CUCTeMOTBIpHY (YHKIIII0 3 METOI0 OTPUMaHHS PI3HOOIYHMX BIJOMOCTEH MI00 00’€KTa
JIOCIIKEHHS.

Knrwuoesi cnoea: Memooon02TUHULL iHcmpymenmapi, Jimepamypo3Hascmeo,
MOBO3HABCMBO, NEOA202iKA, MINCOUCYUNTIIHAPHE OOCNIONCEHHST MeKCmY, O0COOaUBL O0C8IMHI
nompebu, cy4acHa YKpaincbKa Kaska, iHKI3ueHa aimepamypa.
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1. Introduction

A precondition for the development of any science and achievement of
significant results is the methodological framework. Without methodological
knowledge, which includes: methodological reflection (ability to analyse personal
scientific activity), capacity for scientific substantiation, critical understanding and
creative employment of certain concepts, forms and methods of cognition,
management and design, it is impossible to competently conduct scientific research.
(Kraevskij, 2009). Ziaziun emphasizes that the set of ideas, theories and approaches
that are chosen as a methodological basis of a scientific investigation, constitutes a
“prism” which enables clarification of the essence of the research object, shaping
notion about it, selection of means and conditions of improvement as well as
effective development (Ziaziun, 2011, p. 7). It allows scholars to balance the
system of scientific research results, which is why the methodological basis of any
research is understanding that science is a developing system as well as a special
type of systematic organization of scientific works.

The modern methodology includes a system of knowledge of the objective
laws of the development of the studied object, as well as the outlook system on
future research, which has a significant impact on its progress (Shchukin, 2008,
p. 157).

The methodological substantiation defines universal approaches to research
and at the same time reveals more specific propositions that serve as
methodological guidelines which enable the linear or cumulative system of
scientific knowledge. The development of knowledge goes in the direction of facts
accumulation, their inductive generalization to theory (Pozdniak, 2006, p. 21). All
components of the system are interconnected and outline the context within which a
particular problem is being studied.

The methodological framework for modern scientific research is
predominantly interdisciplinary. As Mogilnitskij argues, there is no single model of
interdisciplinary synthesis, as there can be no single set of disciplines involved in it.
It depends on the subject of the study and its scale (Mogilnitskij, 2002). Hence we
propose that multidisciplinarity should be considered as a social paradigm of
research in linguistics, pedagogy, other humanities, and social sciences, which
determine the priorities of methodological relations in this scientific field.

Globalized and intercultural interaction of the humanities largely the
integration of several specialties (e.g. linguistics with literary studies; social, age-
appropriate pedagogy with linguistics) into separate scientific fields causes the need
to create an interdisciplinary methodological framework for the study of specific
objects. Therefore, methodological tools expand, complement each other, integrate
through various approaches, methods, principles of different sciences, enabling
deeper and more comprehensive analysis of the objects of research.

The purpose of this study is to create an interdisciplinary methodological
framework for literary text analysis using the humanities approaches.
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2. Methods and Materials

The contemporary fairy tale Bunny Non-Hopper and His Brave Mommy by a
Ukrainian writer and journalist Oksana Drachkovska (Drachkovska, 2019), is
selected as the material for this research. Our choice was influenced by the
relevance, innovativeness, importance, and complexity of the theme of the author’s
fairy tale, appearing in modern pedagogy and linguistics. Drachkovska’s book is
one of the very few fictional representations of so-called inclusive fiction in the
contemporary Ukrainian literary world, raising the question of children’s inclusion
in the school environment. The tale, at first glance, is within the field of
pedagogical and educational sciences. However, it is by no means limited to the
walls of educational institutions and in recent years has gradually become a part of
the scientific and public discourse in Ukraine.

Inclusion is a process of building close, interpersonal relationships among
society members — those who are the ‘“regular” majority and those who are
“different” and have special needs. As a post-totalitarian society, Ukrainian society
continued the tradition of isolation, segregation, and marginalization of people with
physical or intellectual disabilities. More than twenty years have passed from the
time of the adoption of the Salamanca Declaration (UNESCO, 1994) to the real
steps towards the implementation of inclusive education in Ukraine®, and now one
can speak only of its initial stage and gradual introduction of this topic into the
broad public discourse. However, this process is of vital importance and, hopefully,
irreversible, because “education determines the degree of the development of a
state, while inclusive education determines the degree of the development of the
society we live in. And this is [...] the level of humanity and tolerance for “those
different from you” (Poroshenko, 2019).

It is well known that literature is a significant constituent part of the
educational process. Fiction can provide everything a contemporary and a future
person needs, regardless of the sphere of his/her activity: flexibility of thought,
imagination, fantasy, feelings, empathy.

A very convincing argument for this gives the British writer Gaiman in one of
his lectures. In 2007, he participated in the first party-approved science fiction and
fantasy convention in China, and concluded that the event was of national
importance and took place due to the inability of the Chinese to think innovatively:

“The Chinese were brilliant at making things if other people brought them the
plans. But they did not innovate and they did not invent. They did not imagine. So
they sent a delegation to the US, to Apple, to Microsoft, to Google, and they asked
the people there who were inventing the future about themselves. And they found
that all of them had read science fiction when they were boys or girls. Fiction can

1 Much time has passed since the adoption of first legislative acts in Ukraine, ratification of international treaties,
the publication of the first theoretical scientific works until actual implementation. The most important of them,
which permit to trace the main stages of theoretical and practical development, are collected in the bibliographic
guide.
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show you a different world. It can take you somewhere you’ve never been. Once
you 've visited other worlds, like those who ate fairy fruit, you can never be entirely
content with the world that you grew up in” (Gaiman, 2013).

High-tech creators, Silicon Valley scientists, founders of, for example,
Amazon, SpaceX, or Microsoft are eager to confirm Gaiman’s thesis about the
important influence science fiction has made on them (Livni, 2018; Baer, &
Lebowitz, 2015).

However, reading from childhood does not only enhance the development of
Imagination and thinking. Gaiman mentions another essential skill namely social
competence, for the development of which reading is also indispensable:

“And the second thing fiction does is to build empathy. When you watch TV or
see a film, you are looking at things happening to other people. Prose fiction is
something you build up from 26 letters and a handful of punctuation marks, and
you, and you alone, using your imagination, create a world and people it and look
out through other eyes. You get to feel things, visit places and worlds you would
never otherwise know. You learn that everyone else out there is as me, as well.
You’re being someone else, and when you return to your own world, you're going
to be slightly changed” (Gaiman, 2013).

German educators also emphasize the role of literary reading in literacy
development, which is largely focused on purposeful acquisition and application of
information (Hennies, Ritter, 2015, p.262). The experience of teaching in inclusive
classrooms proves that the processes of forming meanings, which arise during the
discussion of the story and are influenced, among other things, by the imagination
and empathy of readers, their subjective use in the text and literary-aesthetic
sensitivity to speech sound and rhythm, are of paramount importance (Hennies,
Ritter, 2015, p.262).

Empathy is one of the competencies that are also indispensable in the
implementation of the principles of inclusive education and understanding of
special needs. The story for the youngest readers, proposed for analysis, aims to
form, among other things, social and emotional empathy.

Given the specific nature of the topic, we believe that the combination of
selected approaches in the fields of pedagogical and philological sciences will be
especially productive for the research. The sequence of the article is determined by
literary studies interpretation (to estimate the role of the story in similar Ukrainian
and foreign literature and reveal some features of the fairy tale gender constructs);
linguistic interpretation (to analyse the fairy tale using communicative-pragmatic
and conceptual approaches that thoroughly focus on the text-discursive level);
pedagogical interpretation (to select approaches which enable the representation of
the educational potential of the text-discourse studied).

The general scientific level of this integrated interdisciplinary study consists
of systematic, synergetic, and paradigmatic approaches.

The systematic approach facilitates the identification of all the constituent
elements of the studied process or phenomenon; study of the relationships, the
interdependencies among compound elements, and, thus, identification of the main
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elements with the leading relationships; construction of a model characterized by
the three parameters: organization, integrity and hierarchy; disclosure of the
dependence of the defined system on external conditions, since only then the
system can function; description of a particular component in a continuous whole
with the system, and, also, its general and specific functions within a single whole;
identification of the properties of the studied process, including the sum of the
properties of its constituents as well as the features and structure of the system
itself. The systematic approach to the story ensures the complexity of the analysis
embracing all the factors identified.

Synergetic approach, which emerged in the 60s and 70s of the XX century,
declares the knowledge of the general laws and principles that form the basis of the
processes of self-organization of complex systems of diverse nature as its main task
(Gao, et al., 2014, p. 2). In particular, the principle of instability, a state of
readiness of the system for changes and the moment of choosing their direction,
means that at the point of unstable equilibrium (bifurcation point) the system is
characterized by high sensitivity to weak signals, and the future of the whole
system may depend on their accidental influence. The system becomes most
sensitive to them only during certain stages of its development — during the periods
of instability dominance over the stability of its structure when the system is
already objectively forced to abandon the old trajectory of development, and the
new one is just beginning (Nesterenko, 2006, p. 41). The principle of self-
organization of systems is defined as a set of processes in the course of which the
structure of the system is created, maintained, reproduced, improved, and which are
aimed at preserving the integrity (Nesterenko, 2006, p. 43). According to the
principle of self-reproduction of systems, preserving of parameters is a problem
and task of the system itself, since all its functions are ultimately directed to its
reproduction and restraining the growth of entropic (variable, rotated) processes
(Nesterenko, 2006). The principle of resonance influence allows us to understand
how to manage self-organized systems more effectively. Closely related to the
synergetic ideas of multivariate evolutionary trajectory, choice of alternatives,
irreversibility of progress and its pace is the principle of nonlinearity
(Serezhnikova, et al., 2015, p. 149). According to this principle, the system can be
restored by completing the old order and creating a new one, revealing an
unexpected trajectory of systems’ development which cannot be extrapolated from
the linear deterministic analysis (Vozniuk, 2009, p. 11).

The synergetic approach is needed to analyse the problem of the study, as it
reveals the principles of instability, self-organization of systems, non-linearity, etc.,
arising in the system of education with a socially significant problem — education
of persons with special needs and requires creating conditions for adequate
teaching. Functional orientation of the whole system towards the fulfilment of the
main tasks — the formation of an educated person, preparing him/her for full social
activity and, consequently, ensuring the transmission of culture to the next
generation as well as the inclusion of each individual in this culture.
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applied components of the actual functioning system of a certain activity, we apply
the paradigmatic approach to understand the integrative design of the story, its
conformity, and adequate reflection of reality and specific life-educational
conditions (Phoenix, et al.,2013).

To present specific research methodology, we need to consider current trends
In two humanities we have chosen for the prism, which will determine the focus of
the study — philology (linguistics and literary studies) and pedagogy.

2.1.Literary Studies Approaches: Intertextual and Gender

Among the many opportunities for analysis of the text used by contemporary
Ukrainian literary studies, we choose, first of all, two, due to their novelty.
Obviously, one can speak of the author’s intention, which is to “encode” a multi-
layered associative series of titles for a Ukrainian-speaking reader. We will try to
“decode” them using intertextual analysis and elements of feminist criticism.

Although literary studies in Ukraine began to introduce these approaches into
active scientific circulation only since the early 1990s when Soviet ideological
obstacles disappeared, there are now a number of works illustrating the scale of
their use and the potential for new readings of Ukrainian literature and reception of
foreign authors in Ukraine as well.

The theoretical basis of the intertextual approach was introduced by a Soviet
scientist Bakhtin (Bakhtin, 2000), and became widely employed by Western
literary critics Kristeva, Barthes, Bloom, Lachmann, Pfister, Allen. Many modern
Ukrainian literary critics (Rykhlo, Dzera, Perelomova, Shapoval, and others)
devoted their monographs to the issue of intertextuality. Researches on intertextual
interactions at all levels of literary fiction have given a new impetus to the
interpretation of classical works and literature prohibited for decades due to
ideological issues, revealed the typological and genetic affinity of phenomena
between literatures, the relationship between literatures, extended the theoretical
basis, etc. The potential of intertextual analysis given the vast array of fiction that is
invariably being updated with the new works is almost inexhaustible. Studies on
the history of literature that deploy elements of intertextual criticism are prevalent
in Ukraine.

The methodological tools for gender literary studies or feminist criticism (in
Ukrainian discourse these terms are often used as identical) became available to
national literature critics in the post-Soviet era. Ageeva (Ageeva, 2003), Uliura
(Uliura, 2015), Zborovska (Zborovska & lInytska, 1999), Hundorova (Hundorova,
2002), Filonenko (Filonenko, 2006), and others use the approaches of feminist
criticism in their scientific works.

The two starting points of gender studies were the works of Simone de
Beauvoir “Le Deuxiéme Sexe” and Kate Millett's “Sexual Politics”, and various
aspects were revealed by Butler, Gross, Moy, Walker, and many others. In Ukraine
in the early 1990s, “a prominent figure in this sense was Pavlychko” (Plakhotnik,
2011). However, “the actual equation between feminist and gender approaches to
the study of literature, the lack of a clear understanding of the tasks and the
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national discourse “amorphous” (Shaf, 2018).

In our paper, we employ feminist criticism to analyse the key character of the
story — Mommy Bunny, since it combines stereotypical feminine traits and signs of
a non-classical female gender.

2.2.Linguistic approaches: communicative-pragmatic and conceptual

Philological analysis of the studied text encompasses communicative-
pragmatic and cognitive-discursive paradigms of modern linguistics.

The communicative-pragmatic approach was formed in the 60-70s of the
XX century on the principle of integrative anthropocentricity, system-centricity,
and functionality, where idea moves from functions, notions, communicative goals,
and intentions to the means available in the language (Susov, 2007, p. 29). The
main unit of verbal communication is a speech act — an expression in its procedural
aspect, the sequence of speech acts forms a discourse — “live” event of reality. The
communicative-pragmatic method is presented as an interdisciplinary integration of
the methods, techniques and procedures aimed to study how a speaker uses
language in the process of communication in combination with the pragmatic
properties of linguistic units manifested in the situation of communication, to
achieve success, regulate linguistic (and not only linguistic) behaviour of a person
and coordinate his/her activities. The communicative-pragmatic analysis of the text
exposes its compositional, semantic, and pragmatic properties defining the type of
the text, its theme, structure, lexical grammatical outline, features of intertextual
relations, stylistic means, pragmatic essence, features of communicative linguistic
behaviour, intentions, strategies, and tactics (Samender, 2016).

Linguistics is now undergoing the formation of the cognitive (or cognitive-
discursive) paradigm (Maslova, 2008, p. 9; Golovanova 2011, p. 6; Sirojiddinov &
Normurodova, 2019; Leezenberg, 2009; Ito, 2013). Its main task is to build a model
of language communication as a basis for knowledge sharing (Maslova, 2008, p.
12). Each object is subject to multivariate analysis (Luzina, 2008, p. 43) and the
cognitive method is considered to be interdisciplinary integrity of the methods,
techniques, and procedures used to study the linguistic representation of mental
processes and their results, shaped in the human mind in the form of knowledge.
The basic unit of knowledge is a concept, which analysis methods are different:
profiling, Gestalt approach, description through images, pictures, schemes,
description of core-peripheral structure, description through the container model,
description of the interlayer structure of a concept (Maslova, 2008, p. 113-119).
The most popular methods are conceptual analysis (Boldyrev, 2004, p. 26) (focuses
on the expression of meanings conveyed by individual words, phrases, typical
sentences ..., as well as individual texts and even whole works (Jackendoff, 1996)
and cognitive analysis that integrates the methods of category analysis (Rosch’s
prototype semantics, Langacker’s cognitive grammar, Fillmore’s frame semantics,
Jackendoff’s cognitive semantics) and views categories as conceptual sets of
objects or sets of objects based on a common concept (Hart & Lukes, 2009).
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identification of the specifics of its conceptual-communicative palette.
2.3.Pedagogical Approaches: integrated, inclusive, humanistic and
empowerment

The integrated approach in the education system incorporates the creation of a
single educational space where general and special education, as well as the
education of children with psycho-physical disabilities, converge. It is quite
common to associate “integration” with mainstreaming where a child is in a group
with other pupils most of the time and segregated only for a while in a specially
adapted environment. It is believed that in this way children will accept the rules,
comply with them and be equal with everyone. However, to achieve this they have
to put considerable effort and time to adapt to the environment (Kuzava, 2015, p.
120; Ucar, 2013).

The inclusive approach to education implies respect, understanding and
assurance of diverse activities (education system, teachers, students), as well as real
equal access to the educational institutions for every child without exceptions. It is
important to realise the idea of "inclusion" in the educational process, the
socialization of a child, not out of pity or charity, but in the interests of society,
guided by regulatory documents. Therefore, it is quite legitimate to claim that the
inclusive approach is a strategy based on the theoretical principles of inclusive
education, which involves joint training and education of people with different
mental and physical abilities on the basis of equality of rights and tolerant attitude
towards each other (Kuzava, 2015, p. 118-119; Florian & Black-Hawkins, 2011).

The humanistic approach is person-centred since a person is the highest value
of society and has a sufficient degree of freedom to choose his/her pursuits. In
particular, the philosophy of existentialism offered a new perspective on persons
with disabilities, their individual, and social existence. The central premise of
existentialism is existence (from Latin existentio), the central core of the human
being, according to which each individual is a unique and free person held
responsible for his/her actions (self-esteem) and the surrounding world (social
interaction skills) (Nazarova, 2010). Inclusive education of children with psycho-
physical development peculiarities is a higher degree of integration, where all
educational institutions and educational philosophy adapt to the needs of all
children. It is a kind of approach that seeks to develop a child-centred methodology
meeting various educational needs. The inclusive approach involves a wide range
of actions and initiatives (in particular, creating opportunities to fully meet the
children’s needs), while integrated learning enables creation of special conditions
in the current education system for such persons (Lemberger & Hutchison, 2014).

For this study, we also employ empowerment — a direction of pedagogical
research based on giving motivation and inspiration to act. It was developed by
Swedish academic Mellander, who applied the ideas of Johnson, Johnson-
Holoubek, Dewey, Kolb, Latyshyn, Radugin, Fokin to form an educational cycle
that became one of the areas of the humanistic pedagogy of empowerment.

163



East European Journal of Psycholinguistics. Volume 7, Number 2, 2020

ThAa rmain nrimainlan AF AndnnArIArImAANnE mAadAAAAn T AAnATAF Tn AvAantinAa AanATFTANKA

Bohdana Labinska, Iryna Osovska, Oxana Matiychuk, Nataliia Vyspinska

responsibility for its results, gaining the ability to monitor, and control learning
processes, generating enthusiasm and a sense of satisfaction from the group and
individual work and its results. Empowerment is a support language aimed at the
awakening of internal energy (Vovk & Zhukova, 2016, p.40).

The main aims of empowerment are to create the conditions for a child to
develop confidence in his/her abilities and responsibility for learning outcomes,
ensuring psychological comfort for children in a class, employing special methods
and content capacity (every child can choose which steps to take), creating
conditions for enthusiasm and satisfaction from the group and individual work,
performing actions and building behavioural models focused on sustainable
development, achieved primarily via constant positive (both in form and content)
feedback (Harmony Child Development Centre, 2017).

The proposed interdisciplinary methodological framework for literary text
analysis allows illustrating the formation and reception of the mentioned notions.
Intertextual and gender approaches provide opportunities for the reception, based
on possible and/or present experience of a Ukrainian-reader. Communicative-
pragmatic and conceptual linguistic approaches help identify the main strategic-
tactical and conceptual text formats of the discourse. To reveal the educational
potential of the story we apply modern pedagogical approaches.

3. Results and Discussion

3.1.Literary Studies Interpretation

The difficult topic of “otherness” in Ukrainian literature, which is central to
Drachkovska’s story, has existed for a long time, as in other national literatures.
However, it is different and new, as it “aims at perceiving personal diversity”
(Inclusive Ambassador Network) by the readers and forming their positive attitude
towards those who, by some criteria, are labelled as “different”, “special”, and it
does not aim to be sympathetic or sorry for them. Over the last four years, more
than two dozen works of inclusive literature have appeared, for example, on the
portal Inclusive Ambassador Network.

The thematic range of special topics for more mature readers is complemented
by numerous translations into Ukrainian of works by foreign authors, such as Alan
Marshall’s “I Can Jump Puddles”, Andreas Steinhofel’s “The Center of the World”,
Raquel J. Palacio’s “Wonder”, Daniel Keyes’s “Flowers for Algernon”, “The Gray
House” by Mariam Petrosyan, Audhild Solberg’s “Who is Against the Supercool”.
Even this small list illustrates a wide range of authors' geographical origins and the
variety of topics through which they reach contemporary readers.

At the beginning of 2020, “Literature and Inclusion” by Derkachova and
Ushnevich was published, which included selected works of foreign and Ukrainian
inclusive literature. This is an innovative pedagogy proposal for the use of fiction in
inclusive education.
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which is known to Ukrainian readers from kindergarten. It is a poem “In the dark
dark woods” (““A Song of the Christmas tree”) written by Nehoda in Soviet times,
which has become one of the essential attributes of New Year celebrations. It is
about “Bunny Hopper” — an invariable character of New Year’s holiday in Ukraine
whom Santa Claus (Ukrainian: Did Moroz) takes to the New Year’s party. In the
title of Drachkovska’s book, we observe the phenomenon of the negation of the
property, which is understood as an immanent feature of this animal, associated
with its intrinsic ability to jump. A simple word-making decision to use the
negative prefix “non” for the diminutive “bunny” causes the recipient’s perception
ambiguity: on the one hand, the character invokes specific associative connections
and contextual assumptions, on the other — it is identified by an atypical trait, and
thus is absolutely different from a collective image of this animal, whose image
may already be formed in the mind of an experienced reader. Bunny Non-Hopper
does not have a proper name (like the rest of his large family), and in this case, the
negative form plays the role of an anthroponym that evokes unambiguous
connotations. “Only then has a proper name a certain meaning for the participants
of a communicative act when the named object is well known to them.
Consequently, it may receive some additional connotations. To be able to name and
identify the character, the proper name must refer to the most essential
characteristics of its medium in the recipient’s mind” (Slavova, 2002, p. 48).

The title of the story as a para-textual element, as defined by Genette and
Hoek, “is an artificial object, an artefact of reception or commentary” (Genette,
1997, p. 55-56), it conveys “many appended bits of information” (Genette, 1997, p.
56). In the case of the Drachkovska’s tale, the extra connotations are formed not
only because of the neo-logistical “non-hopper” but also the second component of
the title — “his brave mommy”. Here we find the second hidden negation of the
implicit meaning: bunny as a fairy-tale hero provokes in a Ukrainian reader a set of
associations primarily as a cute, fast, active but timid and defenceless animal: a
“fairy tale bunny” is a model of “humility and defencelessness” (Pokhodenko,
2012, p. 114). Therefore, “brave” in relation to the mother-bunny also forces the
recipient to rethink the implicit features of this traditional fairy-tale image: the
author goes beyond the stereotypical model often used in the fairy-tale genre.

It is especially interesting to observe Mommy Bunny character development:
initially, it appears typically feminine, her reaction to the diagnosis of the doctor
Owl that the bunny will never be able to hop, is classically female: “mommy cried”
(Drachkovska, 2019); this emotional state is prolonged, as the reader learns, it does
not change until the next day when daddy successfully tested his hand-made
wheelchair and pushed the Bunny around the lawn: “Even mommy stopped
sobbing and smiled” (Drachkovska, 2019). Another stereotyped element is the
behaviour of Mommy Bunny, who, when getting dressed to the Forest Board, “put
on her best dress” (Drachkovska, 2019). We can talk about a gender construct that
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because “Mommy Bunny was comforting and entertaining all day” — not an active
position, or, according to Ukrainian social realities and Kis’s typology — an icon of
femininity known as Berehynia (Kis, 2003). It should be noted that gender
stereotyping is consistently and clearly reflected and illustrated. The author of the
drawings, Drachkovska Junior demonstrates proficiency in modern illustration
techniques, colour, and visual solutions. The most prominent gender marker for
masculine and feminine characters is primarily clothing: men suits, ties, and pants
and shirts versus skirts, dresses, and necklaces. The standard image of societal and
gender stereotyping is an illustration depicting the Mommy Bunny in the Forest
Board: notwithstanding the Mouse, who has business-style women’s clothing on
and presumably is a secretary, she is one of the twelve characters wearing a dress.
All other characters are male, gender disproportion reflects, as we believe, another
rooted stereotype, and often a real picture of male-dominated governance
structures. The plot of the fairy tale also visualizes traces of bureaucracy of the
institution and bureaucratic indifference: “Animals wearing business suits and
carrying multiple folders and sheets of paper were seen everywhere. No one
noticed Mommy Bunny, passing her deftly in the narrow passageways”
(Drachkovska, 2019).

The metamorphosis experienced by Mommy Bunny destroys the original
stereotyped idea that may emerge at the beginning of the story: from the classical
mother role, she assumes “the role of social mediator” (Rana, 2017, p. 38) and
becomes a social activist who is fighting for the rights of children with special
needs, helping create conditions for their education and a barrier-free environment:
“taking care of her son, she decided not to stop and help other forest animals. Thus,
the first lift was installed in the forest — in the tree where the squirrel with injured
paws lived [...] in the main forest street a sound traffic light was installed, and the
blind hedgehog could now safely cross it” (Drachkovska, 2019). Inner experiences,
motivational beliefs, or psychological factors that contribute to the evolution of this
character are completely omitted in the story, as well as — and this may be the only
compositional and structurally weak point that can be indicated — any rationale for
the cause and effect of events, which facilitated the successful resolution of the
request that Mommy Bunny had made to the Chairman of the Forest Board, who
understood that “this lady is not kidding and has to be listened to very attentively”
(Drachkovska, 2019) is absent. On the tale level, the author uses ellipsis techniques,
and the reader immediately learns that just in a few days animals begin to build a
bridge on which students and Bunny Non-Hopper will be able to get to the forest
school in a wheelchair and that the efforts Mommy Bunny had made were highly
successful. Such decision of the author, however, results in the omission of an
important content element that is also present in the fairy tale genre: overcoming
obstacles to achieve the goal, especially, considering the fact that in the real world
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tales as well as ancient folktales tend to generalize, stereotype, simplify meanings,
and images. In Drachkovska’s fairy tale, we have a happy ending, typical for this
genre; however, we state that the specificity of the theme and the clear didactic
focus of the work could deepen another, socially critical dimension, providing a
more differentiated picture of difficulties and obstacles.

Drachkovska’s story will undoubtedly raise questions and reflections in a
young recipient, who seeks a dialogue with an adult to hear explanations of things
and phenomena that are yet to be experienced. However, this is a perspective on the
perception of a regular, “normal” child, whom the fairy tale presents a mini-model
of a family and community facing the challenge of meeting the special needs of one
of its members. Therefore, the other special inhabitants of society become ““visible”
against the background of normal society and also get a chance for a more fulfilling
life.

3.2.Linguistic Interpretation

Linguistic interpretation allows to demonstrate certain communicative-
pragmatic and cognitive-discursive features of the text-discourse.

The communicative-pragmatic analysis shows the presence of communicative
acts, first of all assertives (all new-born bunnies looked like tiny bundles) as they
predominate in narratives, but also directives (we need a bridge over the stream
near the school; well, it’s time we went) and expressives (welcome everybody).
Most communicative acts are explicit with distinct markers of linguistic action.
Regarding strategic and tactical configurations, narrative and cooperative strategies
predominate, which corresponds to the genre affiliation of the text. We note the
absence of a manipulative strategy, which is widely common in most texts,
obviously due to the age-specific and educational purpose of the tale. The
communicative and pragmatic outline of the text highlights the communicative
roles of “an active business mom”, “caring father”, “a child with special needs”,
“fair leader” which are motivated by social environment and reproduce typical
strategic-tactical configurations, conventional language acts and their markers.

The cognitive-discursive paradigm allows to consider the analysed story to be
an example of a fairy-tale discourse — the thinking and speech activity of fantastic
events and characters. From this perspective, it is seen as a space in which specific
cognitive domains and discursive concepts are activated within: family (MOTHER,
FATHER, CHILD, BROTHERS AND SISTERS), movement / process / action
(BIRTH, DREAM, HOPPING, CRAFTING, RIDING, PUSHING, LOWERING,
LIFTING, CONSTRUCTION, GAME, CARRYING ON SHOULDERS,
RESTLESSNESS), mental activity (DREAMING, IMAGINING, IMMERSION IN
THOUGHTS, TO COMPREHEND, TO FEEL), defects (ILL, BLIND), verbal
activities (EXPLANATION, COMFORTING, BODY LANGUAGE), physiology,
social activity and collaboration (GREETINGS, LISTENING, TEAM, FRIEND,
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HELP), social sector (DOCTORS, TEACHERS, LESSON, BELL, FOREST
BOARD, FOLDER, ASSESSMENT, CLASSROOM, SUBJECT, RESCUE
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BOISTEROUSNESS, IRRITABILITY, RUDENESS), qualities and features
(INTELLIGENCE, OBSERVATION, CREATIVITY, EFFICIENCY,
CHEERFULNESS, TALKATIVENESS, PRUDENCE, OBEDIENCE) things and
objects (WHEELCHAIR, LIFT, TRAFFIC LIGHTS), place and time, clothing
(SUIT, DRESS, SHOES), landscape (STREAM, GREAT GULLY, DEEP
WOODS, STREAM, PATH, WAY, ROUTE, BANK, OBSTACLE, HILL,
FOREST, DELL, LAKE, THICKET), buildings (HOME, SCHOOL, BRIDGE,
MOTORWAY), leisure activities (SPORT, RELAY, SCOUTING, THEATRE
CLUB, STAGE, ACTOR, ADVENTURES, RIDING, HIKING).

The defined concepts form the stable characteristic of this kind of discourse
relations between the established information categories: inclusion (man
(personified animal) € physiology (when it was time for the kids to jump a little, it
turned out that one bunny wasn’t able to do it), person € character trait (like all kids,
Bunny Non-Hopper was a little imp and took active part in various adventures),
person € emotions and feelings (Mommy Bunny and Daddy Bunny were very
upset; mommy was crying, daddy was deeply worried), man € social sphere (the
doctor quickly arrived .. checked the Bunny), person € leisure (daddy took his tool
box from the pantry and started doing something), movement € obstacle (it was not
even a large stream, the bunnies crossed it easily, jumping from stone to stone: but
even with daddy’s help the wheelchair could not overcome this obstacle), social
cooperation € help (when the trail ended, all bunnies carried Bunny Non-Hopper on
their shoulders taking turns), causation (action = > emotion (daddy put the bunny in
it and started pushing it around the lawn, the bunny laughed with happiness),
physical defect = > facilities (so the first lift appeared in the forest — in the tree
where the squirrel with injured paws lived. And then a sound traffic light was
installed on the main forest street, and the blind hedgehog could now safely cross
the street), coordination (citizens «»> authorities (Animals wearing business suits
and carrying multiple folders and sheets of paper were seen everywhere. Nobody
noticed Mommy Bunny, passing her deftly in the narrow passageways), creativity
<> physical defect (when he recited monologues during the performances, everyone
stood transfixed, and nobody seemed to notice that the young actor was sitting in a
wheelchair), consequence (a child — a school (the Bunny dreamed of attending
forest school), event — experience (since then the Bunny became more prudent and
obedient), problem — action (the mother's heart felt and understood everything...
and the next day she put on her best dress and went to the Forest Board; later, forest
school teachers learned body language and several animals with hearing
Impairments also became students).

The analysis (including quantitative) of discourse-forming concepts and the
connections between them suggests that the researched contemporary social moral-
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ethical fairy-tale discourse has a regular conceptual system, which attests to the
relevance of personal (physiological and emotional) and social information, whose
elements enter into many permanent inter-conceptual relations creating its unique
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realized the uniqueness of one of its members and tries to create all the necessary
conditions, tackling many related elementary household and social issues, using
ingenuity and skills, he/she will be realized and be able to discover his/her talents
and feel happy.

Linguistic paradigms-specifiers, as well as individual linguistic branches
(dialectology, etymology, onomastics, linguostylistics, applied linguistics, etc.) that
create multiple methods (sociolinguistic, ethnolinguistic, linguistic geography,
psycholinguistics, neurolinguistics, paralinguistic method, linguistic-cultural,
intercultural communication, etc.), could provide additional angles of the studied
story, but this is a topic of another research.

Thus, it can be argued that the studied story, despite the traditional genre
modification of modern moral and ethical fairy tale, represents and emphasizes the
important problem of the present, engages a reader in reflection, empathy, and,
consequently, makes readers co-participants, projecting their possible response to a
specific social problem in the future.

3.3.Pedagogical Interpretation

The pedagogical interpretation of the study allows us to draw some
conclusions from the standpoint of general scientific and specific scientific
approaches.

From the standpoint of a systematic approach, we conclude that in the
autobiographical fairy tale story for children by Drachkovska’s, “Bunny Non-
Hopper and his Brave Mommy” the constituent parts are the family and
children/students, teachers of the school, and the phenomenon — the disability of a
child. The dependency of each of the elements, that is, the help of each fairy tale
character — parents, siblings provides the opportunity to Bunny Non-Hopper to go
to school, gain the education, that is, develop and socialize properly. Mommy
Bunny, applying to all the necessary administrative institutions (in the fairy tale, of
course, they were all imaginary — Doctor Owl, the Forest Board) tries to do
everything possible so her son, Bunny Non-Hopper, could get a decent education.
All the efforts — wheelchair building by Daddy Bunny, mommy’s help in tackling
issues in eligible institutions, support of siblings, their kindness, responsiveness,
and desire to help contribute to the main goal — to study at school with all children
in equal conditions. In this case, all the elements of the system converge to solve
the problem in the autobiographical story.

Analysing the methodology of the systematic approach to the fairy tale story
about a child with special educational needs, we consider statements that will help
establish the properties of the system objects: teaching a child with special
educational needs is a relatively independent range of issues, but is studied in close
connection with the social order of a society, goals of education and training,
content, principles of learning; the system of education in primary school is
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regarded as a multilevel hierarchical structure, within which the nature of the
interaction of all its elements is determined.
In this fairy tale, a number of principles of the synergetic approach are
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students, but a new trend in education is only emerging and adequate learning
conditions have yet to be created. The principle of self-organization of systems is
reproduced in the self-organized system, which is caused by social needs,
supported by the Ministry of Science and Education of Ukraine, implemented in the
institutions of secondary and higher education, being improved by scientific
research and experience of teachers and preserves the integrity of the education
system in Ukraine. The principle of self-reproduction of systems is seen in a study
where a self-organized system of teaching students with special educational needs
in primary school is transferred to education in secondary and senior school, where
their problems and tasks become important for further education of people with
special educational needs. Another important principle — the principle of resonant
influence, which helps to understand how to manage self-organized systems more
effectively, is manifested through the actions of the protagonist’s mother — Mommy
Bunny, who had the courage and great patience to apply to the eligible
administrative institutions (in the fairy tale — the Forest Board) and obtain the right
to have her child educated and have adequate conditions created (such as the bridge
over the stream, the first lift in the woods, the sound traffic light) so he (and later
other children with special needs) would be able to attend school. In addition,
caring friends, classmates help Bunny Non-Hopper, despite his physical
disabilities, to get to school in the wheelchair, carry him on their hands during the
trips, disregard the wheelchair, enjoying his monologues in a theatre club and more.
In the text we also notice the reproduction of the principle of non-linearity, because
the unexpected trajectory is that the bunny has the opportunity to go to school, his
dream to attend school with his sisters and brothers and acquire knowledge comes
true. Gradually, the Bunny learns how to wheelchair and participate in all active
games with his siblings, lead a lifestyle similar to other children. Teachers learn
body language which helps them in selecting the right forms of work for children
with special educational needs.

The paradigm approach is reproduced in the description of the educational
institution — the school, with its inherent model of learning. It is worth considering
whether the educational system is already established and practices according to the
general philosophical and methodological categorical and special conceptual bases,
which can be regarded as the one that is representing its model, or it is still in the
mode of innovative search and developing. In this fairy tale story that, actually,
virtually depicts the real problems in the organization of educational conditions for
students with special educational needs, describes lessons in Physical Education,
Language and Literature, theatre club, teachers’ mastering of new approaches,
principles, and methods for professional skills.

The integrated approach in our study is the right and the ability of the main
character to study at school with all students, to take an active part in all types and
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forms of social life alongside and equally with others, and the readiness of an
educational institution to accept a child with special educational needs, to develop
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educational system, while inclusion involves adapting the education system to the
needs and capabilities of each individual, which is an important requirement for
quality education.

Through empowerment, we interpret the fairy-tale character Bunny Non-
Hopper, who embodies a student with special educational needs in real life, as an
active creative personality with inner strength, energy, the inspiration to act, who
can learn and develop in different forms of learning, get high grades in all subjects,
to wheelchair skilfully and play basketball well, to participate in performances. At
the same time, the main task of the teacher for such a student is the desire to
promote self-study, to encourage, to guide a child in his/her efforts, which is traced
through the successful learning results of Bunny Non-Hopper. An important
empowerment approach is to motivate the learner to do each follow-up task or
activity which arises from the information about the results and purpose of the
previous actions. In this learning process, the teacher plays the role of a master who
sets an example of behaviour and develops students’ thinking, creativity, and
communication skills. Task giving leads students to find independent solutions.
They use the knowledge they have gained to face new challenges and make the
next steps.

Thus, the theoretical and methodological verification of the literary text
analysis is interdisciplinary, based on literary, linguistic, and pedagogical spheres
and, accordingly, integrates a number of interdisciplinary approaches that outline
the contours of the study (see Table 1).

Table 1.
Methodological framework for the interdisciplinary literary text analysis
Research projections Methods/methodological
approaches
General scientific level
* systematic
Literary Studies, Linguistics, * synergetic
Pedagogy * paradigmatic
Specific scientific level
Literary Studies * intertextual
* gender
Linguistics » communicative and pragmatic
* cognitive-discursive
Pedagogy * integrated

* inclusive
* humanistic
* empowerment
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needs. Literary studies, linguistic, and pedagogical methodological guidelines serve
as an intellectual scheme of consistency and interaction of approaches, methods,
principles. The set of methodological approaches used in the study should not
include mutually exclusive approaches. The methodological approaches used in the
study should complement each other, permitting to consider and study the
particular object in a comprehensive and interrelated way. Integrating knowledge of
the various sciences, incorporating the specifics of each, the interdisciplinary
methodological framework performs system-building function aimed to obtain
comprehensive information about the object of the study.

Every science has the general scientific level of research. It has the status of
universality and is a component of cognitive processes intrinsic to any field, the
results of its knowledge constitute the methodological canvas of a science.
Consequently, from a synergetic perspective, we consider the analysed text as a
complex system that develops structurally, cognitively-discursively,
communicatively-pragmatically, self-organizes, re-organizes itself intertextually by
the interaction of elements and parts of the whole, and can be analysed through the
synthesis of the humanities.

The paradigmatic approach allows us to present a text as a verbal
representation of the problem-solving model, as an interdisciplinary object that
thematises and problematizes the specifics of academic requirements for children
with special educational needs.

The specific scientific level served as a presentation of specific approaches to
each field of knowledge, with specific guidelines and means of expression.

The literary studies approaches allowed to outline the thematic context of a
fairy tale work in literary production on “otherness” and its perception and to find
some intertextual connections, especially with the source to which the title appeals.
There are stereotyped constructions, the presence of which is conditioned by the
genre and age of the primary target group (children of preschool and primary
school age) and, it is possible, partly by deep-rooted stereotyped perceptions of
gender roles in Ukrainian society and the innovativeness of the author’s approach
to the building of the key character Mommy Bunny, which is, as we assume, a
consequence of the biographical situation, since the author herself is the mother of
a child with special educational needs and social activist fighting for the rights of
children with special educational needs, but, also, the creative intent of an
experienced journalist who is aware of gender inequality issues and seeks to draw
attention to the opportunities and activities of contemporary women in Ukrainian
society.

Linguistic projection, represented by communicative-pragmatic and cognitive-
discursive approaches, enabled us to find in the text the main cognitive properties
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of the studied discourse, which outline the awareness of the problem by the speaker
and form the necessary mental framework for its understanding, which mirrors
his/her/their actual behaviour in this type of discourse.
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revealing the content of the autobiographical fairy tale story. The system of
research actions and procedures of scientific explanation of pedagogical reality
revealed normative and descriptive functions, features of education and training
processes, allowed to systematize the whole volume of scientific knowledge, and
create the conditions for the development of further effective directions of research.
The result of the integration of these approaches is the methodological
framework for philological and pedagogical in-depth analysis of the literary text.
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