CxinHoeBponeiicbKuil HANIOHAJIbHMI YHiIBepcuTeT iMeHi Jleci Ykpainku
dakyabTeT iHO3eMHOI ¢i10J10Til
Kadenpa npukiaaHol JiHTBICTUKH

A. II. Xom’ak

HEJATI'OI'TKA TA METOJAMKA
BUKJAJAHHS OCHOBHOI IHO3EMHOI MOBU

METOJWYHI PEKOMEHJIAIIIT

Jlynbk — 2018



VK 378.016:81°243(072)
X 76

Pexomenoosano 0o opyxy naykoso-memoouunoro paooro

CxioHo€Bponelicbk020 HAYioHAIbHO20 YHigepcumemy imeni Jleci Yxpainku
(npomoxon Ne 8 6i0 16.05. 2018 poxy)

Penenzenru:

Kniw II. A. — xaHauaaT TeJaroriyHUX Hayk, JOLCHT Kadeapu Ieaaroriky i
ncuxoJiorii BoJMHCHKOTO 1HCTUTYTY MICISIAUIIOMHOT MEAAroriyHol OCBITH
Jicincoka T. ). — xaHaunatT nefaroriyHuX HaykK, JOUEHT Kadeapu MHpaKkTUKH
aHrIicbkol MOBU CX1HOEBPOMNEHCHKOTO HAIIOHAIBHOTO YHIBEpCUTETY iMeHi Jleci
Ykpainku

Xom’sak A. II. Ilegarorika ta MeTOoaWKa BUKJIAJaHHSI OCHOBHOI 1HO3€MHOI MOBH:
MeToanYHI pekoMeHartii. — [Enexrponnuii pecypc]. — JIynpk, 2018. — 27 c.

VY MeToau4HUX pekoMeHAalisx 3 Kypcy «llemarorika Ta MeToauKa BUKJIAJaHHS
OCHOBHOI 1HO3€MHOI MOBH» TMPOMNOHYEThCA ONMUC Ta 1HGOpMAIIiHUN 00CsT
HaBYaJbHOI JMCLUMIUIIHMA, aHOTAIllsl KypcCy, KOMIIETEHLIi, SKUMU CTYJE€HTU MOBHUHHI
OBOJIOZIITH MO 3aBEPILICHHI BUBYEHHS KypCy, 3aBIaHHS Ta JOJATKOBA 1HQOpMaLis
JUTSI CAaMOCTIMHOTO OTpAallfOBaHHs, JIITEpaTypHI JHKepena, Mepesik MUTaHb J0 1CIUTY,
a TaKOX ri0capii OCHOBHUX TEPMIHIB Ta MOHSTh.

MeTtonuuHi pekoMeHfallli MpU3HAYeH1 JJsi CTYACHTIB 3-TO POKY HaBYaHHS
crietianibHOCTI «IIprKIaHa JIHTBICTUKA» BUIMX HABYAJBLHUX 3aKJIAJIB, @ TAKOXK IS
BUKJIaJIayiB 3 METO €(DEKTUBHOTO BUKJIAJAHHS Ta MIABUILIEHHS PiBHS NpodeciitHoi

MaiCTEPHOCTI.
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IHEPEJIMOBA

Meroro BHKIamaHHI HaBYaibHOI muciiuniau  “Tlemarorika 1 METOIHKA
BUKJIQJaHHs 1HO3EMHOI MOBHM~ € Yy3arajJlbHEHHS HAKOIMMYEHOrO0 Yy BITYM3HSHIA Ta
3apyO1XKHIM Meaaroriii Ta METOAUIIl HaBYaHHS 1HO3EMHHUX MOB JIOCBIy BUKJIAJIaHHS
aHTJIMCHKOT MOBHM B 3aKjajaxXx OCBITH, aHaJ3 KIIOYOBHX TEOPETUUHUX MHUTaHb, SKI
BHUCYBA€ MPAKTHKa BUKJIaJaHHs, a TAKOXK MOKJIMBI HAMPSIMU iX BUPIIICHHS.

OcHOBHMMH 3aBIaHHSAMU BHUBYeHHd mucuuiniinu “Ilemarorika 1 MeToauKa
BUKJIAJaHHA 1HO3€MHOI MOBHU™ €:

MOKa3aTH TOJOBHI KOMIIOHEHTH TIEAArOTiYHOI Teopii Cy4acHOTro
HAaBUYaHHS 1HO3EMHHUX MOB y CEpeIHIX HaBUAIBHUX 3aKiajax, 1 Ha I
OCHOBI HAaBYUTH CTYJEHTIB BUKOPUCTOBYBATU TEOPETUUHI 3HAHHS IS
BUPIIICHHS TPAKTUIHUX 3aBaHb;

O3HAaHOMUTH CTYACHTIB 3 CyYaCHHMMH TEHJICHUISIMU BITUM3HSHOI Ta
3apyO01’KHO1 MEJaroriKy Ta METOJUKHU BUKJIAIaHHS 1HO3EMHUX MOB;
PO3KPUTH CYThb CKJIaJIOBUX YAaCTHH 1 3aCO0IB Cy4acCHOI METOJMKHU SIK
HAyKW; CIPSAMYBATHU CTYJEHTIB Ha TBOPUMM MOIIYK MiJ] Yac MPaKTUYHOI
IeJaroriyHoi JIsUILHOCTI B 3aKJIagaX OCBITH,

chopMyBaTH y CTYJCHTIB NMpodeciiiHO-METOANYHI BMIiHHS, HEOOX1THI
JUIS TUT1HOT TIearoriyHoi poOOTH B 3aKJIajiaXx OCBITH;

3Iy9UTH  MaOyTHIX YYUTENIB /IO OMpAILIOBAaHHA CIEHiabHOI
HAYKOBO-METOJIMYHOI JIITEPaTypH, 110 MA€E CTATU JHKEPEJIOM MOCTIHHOT
pobotn Hax co0O 3 METOK NIABULIEHHS piBHA MOpodeciitHoi
KBaT(piKaLii.

I{O KiHHH HaBYaHHA CTYACHTH 6y2[yTB KOMIICTCHTHHUMMU 3 TaKUX ITMTAHb.

BOJIOJIIHHA OCHOBaMH Teopii (OpMyBaHHS KOMYHIKATUBHOI KOMMETEHIII1
0COOMCTOCTI;

peanizalisi KOMYHIKaTUBHO-HaBYaJIbHOI (DYHKIII, sIKa CKJIAIa€ThCA 3
iH(opMaIIHHOTO,  MOTHBAIIHHO-CTUMYJIOIOYOTO 1 KOHTPOJIbHO-
KOPETyI4uOoro KOMIIOHEHTIB (KBasli(hiKOBaHE 3aCTOCYBAaHHS CYy4aCHUX
OPUHLIMIIB, METONIB, MPUHOMIB 1 3ac00IB HaBYaHHSA 1HIIOMOBHOTO
CHJIKYBaHH);

peamizaiisi BUXOBHOI (yHKIIT (BUpPIIIEHHS 3aBIaHHS MOPAJIBHOTO,
KYJIbTYpPHO-€CTETUYHOI0, TPYJOBOTO BHMXOBaHHS Y4YHIB 3aco0amu
1HO3EMHO1 MOBH 3 YpaxyBaHHSM OCOOJIMBOCTEN CTYICHSI HABYAHHS );
peanizaiisi po3BUBar04oi (PyHKIIIT (IPOrHO3yBaHHS LUISIXIB (POPMYyBaHHS
1 PO3BUTKY 1HTEJIEKTyaJIbHOI Ta eMOLIHHO1 chep 0COOUCTOCTI YUHS, HOro
Ni3HaBaJbHUX 1 PO3YMOBUX 3AI0HOCTEH y TMpoIecl OBOJOAIHHS
1HIIOMOBHHUM MOBJICHHSIM );

peamizaiis OCBITHbOI (yHKIIi (JoroMora Yy4YHSM B  OBOJIOJIHHI
BMIHHSIMU BUMTHCS, PO3IIMPEHHS BJIACHOTO CBITOTJISAY, Mi3HAHHS cebe
Ta 1HIIOI CUCTEMH MOHSITH, Yepe3 Ky MOXKYTh YCBIJIOMIIIOBATHCS 1HIII
SBUIIIA).



OITMC HABYAJBHOI JUCLUATIIITHA

Tabnuys 1
HaiiMenyBaHHsA CrneniajJbHiCTh, XapakrepucTuKa
NOKAa3HHUKIB OCBITHH nporpama, OCBITHIN HABYAJbHOI IMCUHUILTIHA
CTYIliHb

JenHa (popma HaBYAHHSA

HANpPAM MiATOTOBKH
6.020303 digoaoris

HopmaTuBHa

KinbkicTh ([[pp[](_]‘[a;[]-[a .JIiHFBiCTI/IKa) Pik HaBuanHng 3

roauH / kpeauris 180/ 6 dakaiaBpu
Cemectp 6
Jlekuii 44 ron.

IHA3: nemae
Ceminapu 34 rox.
Camocriiina po6ora 92 rop.
Koncyabrauii 10 roa.
®opMa KOHTPOJIIO: iCIUT

Tabnuys 2
HaiimenyBanHs CreniajbHicTh, XapakTepucTuKa
MOKA3HUKIB OCBIiTHSI IPOTrpama, ocBiTHili | HABYAIBHOI THCUMILTIHH
CTYIiHb

3aouHa popma HABUAHHSH

KinekicTh
roauH / kpeautiB 180/ 6

IH/A3: nemae

HANPSIM MiATOTOBKH
6.020303 dinoJorisa

(MpUKJIaJHA JIHTBICTHKA)
O0akajaBpu

HopMmatuBHa

Pixk HaBuanus 3

Cemectp 6

Jekuii 22 roa.

Ceminapu 16 roa.

Camocriiina pooota 120 roa.

KoncyasTauii 22 roa.

®opMa KOHTPOJIIO: icuT

THO®OPMAIIIHUI OBCAT HABYAJIBHOI JUCLMIIITHA

HaBuanpbHa [AHWCHMIUIIHA CKJIAJAETHCA 3 JBOX 3MICTOBUX MOJYJIB, SIKi

BHU3HAYAIOTHCA METOIO Ta 3MICTOM MPOTpaMHu 1 BiANOBIIAIOTH KUIBKOCTI KpPEIUTIB,
nependayeHuX HaBYAJbHUM IIJIJAHOM HAa BUBYEHHS AUCLMILIIHU IPOTITOM CEMECTPY.

CtpykTypa HaBYQJIbHOI AUCHUIUIIHA mojaeTbess y Tabmumi 3 s AeHHOT
dopmu HaBuaHHs 1 Tabmumi 4 1151 3204HOT HOPMU HABUAHHS).



Tabnuys 3

Ha3Bu 3MicTOBHX MOYJIIB i TeM Venoro Tlek. Ip. Cam. Komnc.
poo.

3microBuii Moy 1. BASIC PRINCIPLES OF PEDAGOGY AND METHODOLOGY
Tema 1. Methodology as a 4 3 10 1
discipline. Its links with other
sciences. The objectives of teaching.
Tema 2. Tasks of teaching. Methods 6 4 10 1
of teaching. Language skills.
Reading and listening material.
Tema 3. Teaching pronunciation. 6 5 12 1
Teaching  vocabulary.  Teaching
grammar. Assessment.
Tema 4. Productive and receptive 6 5 14 2
skills. Activities for learning and
types of teaching.

Pa3om 3a 3micToBUM MojayJiem 1 22 17 46 5

3microBuii moayab 2. PLANNING LANGUAGE CLASSES

Tema 1. Introducing a new language. 4 3 12 1
Communicative competence.
Tema 2. The structure of the lesson. 6 4 14 2
Lesson plan outline. Classroom
climate.
Tema 3. Use of training aids at 6 5 10 1
language classes. Teaching means.
National English Language
Curriculum.
Tema 4. Types of context. Classroom 6 5 10 1
management. Forms of teaching.

Pa3om 3a 3MicTOBHM MoayJ1eM 2 22 17 46 5

Bceboro roaun: 180 44 34 92 10
Tabnuys 4
Ha3zsu 3micToBUX MOayJ1iB i Tem Venoro | Jlek. Iip. 521%4.. Komnc.

3micToBuii MmoayJab 1. BASIC PRINCIPLES OF PEDAGOGY AND METHODOLOGY

Tema 1. Methodology as a

discipline. Its links with other

2

2

15

2




sciences. The objectives of teaching.
Tema 2. Tasks of teaching. Methods 2 2 15 2
of teaching. Language skills.
Reading and listening material.
Tema 3. Teaching pronunciation. 3 2 15 3
Teaching  vocabulary.  Teaching
grammar. Assessment.
Tema 4. Productive and receptive 3 2 15 3
skills. Activities for learning and
types of teaching.

Pa3om 3a 3micToBuUM mMoayJsiem 1 10 8 60 10

3micToBuii Moaysb 2. PLANNING LANGUAGE CLASSES

Tema 1. Introducing a new language. 2 2 15 3
Communicative competence.
Tema 2. The structure of the lesson. 4 2 15 4
Lesson plan outline. Classroom
climate.
Tema 3. Use of training aids at 3 2 15 3
language classes. Teaching means.
National English Language
Curriculum.
Tema 4. Types of context. Classroom 3 2 15 2
management. Forms of teaching.

Pa3om 3a 3micToOBUM MOayJIeM 2 12 8 60 12

Bceboro roqun: 180 22 16 120 22
3ABJIAHHS 111 CAMOCTIMHOT O OITPAITIOBAHHS
Ha camocriiine ompaioBadHsi 3 TOJAJbIIMM OOTOBOPEHHSIM TIiJ dYac

KOHCYJIbTaIlli MPOTIOHYIOTHCSI HACTYITHI MUTAHHS:

Teaching Language Through Content.

Computer-Assisted Language Teaching.

Academic Reading.
Experiential Language Learning.

English for Specific Purposes: Its History and Contributions.

Language Teaching Approaches: An Overview.
A cognitive approach to content-based instruction.
The personal interview: a dynamic teaching device.



OIIHIOBAHHA

[loTouHe TecTyBaHHS Ma€ Ha METI NEPEBIPKY PIBHS 3HAHb CTYAEHTA MpPH
BUKOHAHHI PI3HOTO BUIY 3aBlaHb. IIpu BuBuYeHHI kypcy “Ilemarorika i mMeToauKa
BUKJIaJIaHHA 1HO3€MHOI MOBM~ CTYJIEHT BHUKOHYE TakKi BUIU pPOOIT: BHUBYEHHS
TEOPETUYHOTO Ta MPAKTUYHOrO MaTepiany (Ha JEKUIMHUX, MPAKTUYHUX 3aHATTIX Ta
CaMOCTIHHO), HaNHMCAHHS €K3aMEHAIlIMHOro TecTy. BiICyTHICTH CTyJaeHTa Ha
eK3aMeHalilHii poOoTi omiHeTbes y «0» OamiB. [loBTopHe HammcaHHA
€K3aMeHalIHHOT pOOOTH MOKJIMBE JIUIIE 33 HAABHOCTI O(IIIHHOTO JOKYMEHTY, SIKAU
3aCB1IYy€ MOBAXKHICTh MIPUUMHU BIZICYTHOCTI CTYy/ICHTA.

PiBeHb 3HaHB CTyJEHTA OIIHIOETHCSH B Oamax, (PIKCYEThCS B KypHAIl TICIHS
BHUBUYEHHS 3MICTOBOTO Mojyis. IlicyMkoBa OIliHKA 3a HAI[lOHAJHHOIO INIKAJIOK 3a
CEMECTp 3aHOCUTHLCS B 3aJI1IKOBO-CK3aMEHAIIIIHY BIJIOMICTb.

VYci BUaM HaBYAIBHOI MISUTBHOCTI CTYACHTA OIIHIOIOTHCS MEBHOIO KiJIBKICTIO
6aiiB. [licymMKoBUIl KOHTPOJb 3iHCHIOETbCS Yy popMi icniuTy. CyMapHa KITBKICTb
OaliB, Ky CTYACHT OTPUMY€E IPH 3aCBOEHHI KypCy BHU3HAaua€e HOro MiJICYMKOBY
OITIHKY, sIKa BIJIMOBIAA€E MIKaJl OI[IHIOBAHHS JIJI €K3aMEHY.

JlucuururiHa CKIAAaeTbesl 3 JABOX 3MICTOBHUX MOJYJIIB Ta i BUBUEHHSA HE
nependayae BukoHanns I[HJ[3. IlimcymkoBa ominka 3a 100-0aJibHOIO MIKAJIOKO
CKJIQJJAEThCS 13 CyMapHOi KUIBKOCTI OaJiB 3a:

1. morouHe oriHtoBaHHs (Makcumym 40 GaiiB);
2. ex3zameHanHuii tect (MakcumyMm 30 OanmiB) Ta ycHuM ek3amMeH (Makcumym 30
0aiB).

Tabnuysa 5
IloTO4YHMIA KOHTPOJIb IincymkoBHii KOHTPOJIb 3arajbHa
(max - 40 6aJiB) (max — 60 6aJiB) KIbKiCTH
Moy 1 Mopayan 2 6anis
eK3aMeHalIHNI TeCT YCHA BUTTOBIITH
3M1 3M2
30 30
20 20 100
IIkana oiHIOBAHHS Tabnuys 6
Ouinka B 6amax Omninka
3a BCi BUIM HABYAJIBLHOI TiSJILHOCTI ISl eK3aMEeHy IS 3ATTKY
90-100 BigmMinzO
82 -89 Jyxe nobpe
75-81 JoOpe 3apaxoBaHO
67 -74 3a10BUILHO
60 — 66 JocrarHso
HeszapaxoBano
1-59 HezanoBinbHO (3 MOXJIMBICTIO TIOBTOPHOTO
CKJIQJIaHH )
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Alternatives to methods.

Audio-visual training aids.

Use of board at language classes.
Classroom management.
Communicative competence.

Context and its types.

Error correction.

A model for introducing a new language.
. Linguistic and speech competences.

10 Methodology and Psychology.
11.Methods of foreign language teaching: audio-lingualism.
12.Methods of foreign language teaching: community language learning.
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18.Methods of foreign language teaching: the TPR method.
19.The importance of student motivation.
20.Multiple intelligence.

21.The effect of different seating arrangements.
22.Learners’ types.

23.Pair and group work.

24.Planning language classes.

25.Principles of foreign language teaching.
26.Methodological principles of foreign language teaching.
27.Resources for teaching grammar.

28.Project work.

29.Teaching the culture along with the language.
30.Translation in teaching a foreign language.
31.Teacher skills.

32.Teaching grammar.

33.Teaching large classes.

34.Teaching methods.

35.Teaching pronunciation.

36.Techniques for teaching grammar.
37.Techniques for teaching vocabulary.
38.Techniques in testing.

39.The structure of a lesson.

40.Teaching objectives.

41.Types of tests.

42.Use of English at language classes.
43.Using online resources.

44 .Visuals at language classes.

45.What stops children from learning.
46.Using video in language learning.
47.Improvisation as a special technique.
48.The use of media in language teaching.
49.Productive types of speech activities.
50.Vocabulary teaching.

51.Didactic principles of teaching English.
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52.Educational technologies.

53.Age-appropriate strategies.

54.Assessment at language classes.
55.Correction techniques.

56.Dealing with mistakes.

57.Disruptive behavior.

58.Teaching dialogues.

59.Teaching students with special needs.
60.Independent work and extracurricular activities.
61.Dictation in teaching English.

62.Lesson plan outline.

63.Linguistic principles of teaching English.
64.Literature and language teaching.
65.Methodology and its links with other disciplines.
66.Methodology and Linguistics.
67.Methodology as a scholarly discipline.
68.Psychological principles of teaching English.
69.Receptive types of speech activities.
70.School etiquette.

71.Syllabus and curriculum in language teaching.
72.Test teaching.

73.The system of teaching means.

74.Ukrainian grading system.

75.Ukrainian system of education.

I'JIOCAPIN

Accuracy
Producing language with few errors.

Achievement test
A test to measure what students have learned or achieved from a program of study; should
be part of every language program and be specific to the goals and objectives of a specific
language course. These tests must be flexible to respond to the particular goals and needs of
the students in a language program.

Activate
The phase in a lesson where students have the opportunity to practice language forms. See

29 ¢

“controlled practice”, “guided practice”, and “free practice”.

Active listening
A technique whereby the listener repeats (often in other words) what the speaker has said to
demonstrate his or her understanding. Active listening is an especially useful alternative to
directly correcting a student error. Compare active listening.

Active vocabulary
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Vocabulary that students actually use in speaking and writing.

Active
Related to student engagement and participation. For example, listening is perceived to be a
passive skill, but is actually active because it involves students in decoding meaning.

Alphabet
A complete standardized set of letters — basic written symbols — each of which roughly
represents a phoneme of a spoken language, either as it exists now or as it may have been in
the past. English uses the Roman or Latin alphabet, which consists of vowels and
consonants.

Vowel
A sound in spoken language characterized by an open configuration of the voice tract so that
there is no build-up of air pressure above the vocal cords. The Roman vowels include the

letters “a”, “e”, “i”, “0”, “u” and sometimes “y”. In all languages, vowels form the nucleus
of a syllable. A vowel also completes a syllable.

Semivowel
A sound that is much like the vowel, but is not the key (nuclear) sound in a syllable.
Examples: the opening sounds in the words “yet” and “wet”.

Consonant
An alphabetic character which represents a sound created by a constriction or closure at one
or more points along the vocal tract. Consonants form the onset or end of a syllable, or both.

Aptitude
The rate at which a student can learn a language, based on raw talent. Aptitude does not
seem to be related to attitude; a gifted student can have a poor attitude.

Attitude
A complex mental state involving beliefs, feelings, values and dispositions to act in certain
ways. Attitude affects a student’s ability to learn, but is unrelated to aptitude.

Audiolingualism
A form of language learning based on behaviourist psychology. It stresses the following:
listening and speaking before reading and writing; activities such as dialogues and drills,
formation of good habits and automatic language use through much repetition; use of target
language only in the classroom.

Audio-visual aids
Teaching aids such as audio, video, overhead projection, posters,pictures and graphics.

Aural
Related to listening.

Authentic text
Natural or real teaching material; often this material is taken from newspapers, magazines,
radio, TV or podcasts.

Automaticity
A learner’s ability to recover a word automatically, without straining to fetch it from
memory.

Behavioural psychology
Also called behaviourism, the belief that learning should be based on psychological study of
observable and measurable psychology only; psychological theory based on stimulus-
response influenced audiolingualism.
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Bottom-up information processing
Students learn partially through bottom-up information processing, or processing based on
information present in the language presented. For example, in reading bottom-up
processing involves understanding letters, words, and sentence structure rather than making
use of the students’ previous knowledge.

Brainstorming
A group activity where students freely contribute their ideas to a topic to generate ideas.

Burn-out
Fatigue usually based on either the stress of overwork or boredom with the same task.

Chomsky, Noam

The ideas of the American linguistic theorist Noam Chomsky can be very abstract, in
contrast to the very practical process of communicative language teaching. Chomsky’s
theories of knowledge of language and language acquisition relate as much to the study of
human nature as to language teaching. As Steven Pinker explains, Chomsky’s claim
that...all humans speak a single language is based on the hypothesis that the same symbol-
manipulating machinery, without exception, underlies the world’s languages. Linguists have
long known that the basic design features of language are found everywhere... A common
grammatical code, neutral between production and comprehension, allows speakers to
produce any linguistic message they can understand, and vice versa. Words have stable
meanings, linked to them by arbitrary convention....Languages can convey meanings that
are abstract and remote in time or space from the speaker, (and) linguistic forms are infinite
in number.

Chorus
Speaking together as a group; used in choral speaking and jazz chants.

Classroom climate
Environment created in the classroom by factors such as the physical environment and also
the interrelationship between the teacher and the students, and among the students.

Classroom management
The management of classroom processes such as how the teacher sets up the classroom and
organizes teaching and learning to facilitate instruction. Includes classroom procedures,
groupings, how instructions for activities are given, and management of student behaviour.

Cloze
A type of gap fill where the gaps are regular, e.g. every 7th or 9th word. The technique can
used to assess students’ reading comprehension or as a practice activity.

Collocation
The way words are often used together. For example, “do the dishes” and “do homework”,
but “make the bed” and “make noise”.

Colloguialism
A word or phrase used in conversation — usually in small regions of the English-speaking
world — but not in formal speech or writing: “Like, this dude came onto her real bad.”

Communicative Competence
The role of language learning is to achieve communicative competence. Communicative
competence has four parts, which we call language competencies.

1. Grammatical competence is how well a person has learned that features and rules of the
language. This includes vocabulary, pronunciation, and sentence formation. The main
question is: How well does a person understand English grammar?

2. Sociolinguistic competence is how well a person speaks and is understood in various social
contexts. This depends on factors such as status of those speaking to each other, the purpose
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of the interaction, and the expectations of the interaction. The main question is: how socially
acceptable is the person’s use of English in different settings?

3. Discourse competence is how well a person can combine grammatical forms and meanings
to achieve different types (genres) of speaking or writing. The main question is: How well
does one properly combine all the languages elements to speak or write in English?

4. Strategic competence is how well the person uses both verbal forms and non-verbal
communication to compensate for lack of knowledge in the other three competencies. The
main question is: Can a person find ways to communicate when he or she is lacking some
knowledge of English?

Communicative Language Teaching

Communicative language teaching (CLT) is an approach to foreign or second language
learning which emphasizes that the goal of language learning is communicative competence.
The communicative approach has been developed particularly by British applied linguists as
a reaction away from grammar-based approaches such as the aural-oral (audio-lingual)
approach. Teaching materials used with a communicative approach teach the language
needed to express and understand different kinds of functions, such as requesting,
describing, expressing likes and dislikes, etc. Also, they emphasize the processes of
communication, such as using language appropriately in different types of situations; using
language to perform different kinds of tasks, e.g. to solve puzzles, to get information, etc.;
using language for social interaction with other people.

Competence learning model

Especially when we take specialized courses, learning seems to take place in four stages. We
begin with unconscious incompetence: we do not know how much we do not know. Once
we begin our course of studies, we become consciously incompetent: we know how much
we do not know. From there we proceed to conscious competence: we have functional
knowledge and can perform competently, but we have to think about what we are doing.
Finally, after we have had enough experience, we become unconsciously competent: we
know it and we can do it, and we do not much have to think about it. This model applies to a
great deal of language learning, to TEFL training and to many other areas of study.

Comprehensible input
Language that is understandable to learners.

Content words
Words that carry meaning; usually nouns, verbs and sometimes adjectives and adverbs.

Context clues
Clues used when guessing word meanings; clues that provide students with meaning or
comprehension based on the environment in which a word is found.

Contrastive analysis
Comparing two languages to predict where learning will be facilitated and hindered.

Controlled practice
Language practise where the students are restricted in their choice of language, usually to a
single answer, for example a gap fill.

Creative construction hypothesis
Hypothesis in language acquisition which states that learners gradually develop their own
rule systems for language.

Culture
The sum of the beliefs, attitudes, behaviours, habits and customs of a group of people.
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Deductive teaching
Also known as deduction, from the verb “to deduce”; a teaching technique in which the
teacher presents language rules and the students then practice those rules in activities.
Deductive teaching is usually based on grammar-based methodology and proceeds from
generalizations about the language to specifics.

Delayed copying
The teacher writes a short familiar sentence on the board, gives students time to look at it,
erases it, and then they see if they can write it.

Descriptive grammar
Grammar that is described in terms of what people actually say or write, rather than what
grammar books say the grammar of the language should be. See “prescriptive grammar”.

Diagnostic test
A test to diagnose or discover what language students know and what they need to develop
to improve their language abilities; may be used before a course of study and combined with
placement test.

Dictation
A technique in which the teacher reads a short passage out loud and students write down
what the teacher reads; the teacher reads phrases slowly, giving students time to write what
they hear; the technique is used for practice as well as testing.

Facilitator
A concept related to a teacher’s approach to interaction with students. Particularly in
communicative classrooms, teachers tend to work in partnership with students to develop
their language skills. A teacher who is a facilitator tends to be more student-centred and less
dominant in the classroom than in other approaches. The facilitator may also take the role of
mentor or coach rather than director.

Feedback
Reporting back or giving information back, usually to the teacher; feedback can be verbal,
written or nonverbal in the form of facial expressions, gestures, behaviours; teachers can use
feedback to discover whether a student understands, is learning, and likes an activity.

Fluency
Natural, normal, native-like speech characterized by appropriate pauses, intonation, stress,
register, word choice, interjections and interruptions.

Form-focused instruction
The teaching of specific language content (lexis, structure, phonology). See “language
content”.

Free practice
Practice-activities that involve more language choice by the learner. The students focus on
the content rather than the language. Used for fluency practice.

Function words
Also known as form words, empty words, structure or structural words and grammar words;
these words connect content words grammatically; function words have little or no meaning
by themselves. Examples include articles, prepositions and conjunctions.

Functional syllabus
Syllabus based on communicative acts such as making introductions, making requests,
expressing opinions, requesting information, refusing, apologising, giving advice,
persuading; this type of syllabus is often used in communicative language teaching.
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Gesture
A facial or body movement that communicates meaning; examples include a smile, a frown,
a shrug, a shake or nod of the head. Gestures often accompany verbal communication.

Graded reader
Reading material that has been simplified for language students. The readers are usually
graded according to difficulty of grammar, vocabulary, or amount of information presented.

Grammar translation
A method of language teaching characterized by translation and the study of grammar rules.
Involves presentation of grammatical rules, vocabulary lists, and translation. Emphasizes
knowledge and use of language rules rather than communicative competence.

Grammatical syllabus
A syllabus based on the grammar or structure of a language; often part of the grammar
translation method.

Guided practice
An intermediate stage in language practice - between “controlled practice” and "free
practice™ activities; this stage features allows for some creativity from the students.

Idiom
A group of words whose meaning is different from the meanings of the individual words:
“She let the cat out of the bag” or “He was caught red-handed.”

Inductive teaching
Also known as induction, from the verb “to induce”; a facilitative, student-centred teaching
technique where the students discover language rules through extensive use of the language
and exposure to many examples. This is the preferred technique in communicative language
teaching. (See “ Deductive teaching”.)

Input hypothesis
Hypothesis that states that learners learn language through exposure to language that is just
beyond their level of comprehension. See “Krashen, Stephen”.

Interference
A phenomenon in language learning where the first language interferes with learning the
target or foreign language.

Interlanguage
The language a learner uses before mastering the foreign language; it may contain features
of the first language and the target language as well as non-standard features.

Interlocutor
In a conversation, this refers to the person you are speaking to.

Intonation
How we change the pitch and sound of our voice when speaking. See “language content”.

Krashen, Stephen
Krashen’s Theory of Second Language Acquisition is a highly practical theory for
communicative language learning. This notion of second language acquisition consists of
five main hypotheses: the Acquisition-Learning hypothesis; the Monitor hypothesis; the
Natural Order hypothesis; the Input hypothesis; and the Affective Filter hypothesis. These
hypotheses represent practical interpretations of what happens in language acquisition, and
they form the basis of a system of language teaching called “The Natural Method.”

Language content
Language has three components, which are commonly taught as language items.
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1. Structural items are grammatical points about the language. CL teachers frequently
introduce these as examples or model sentences, and they are often called “patterns”.

2. Phonological items are features of the sound system of the language, including intonation,
word stress, rhythm and register. A common way to teach phonology is simply to have
students repeat vocabulary using proper stress and pronunciation.

3. A lexical item is a new bit of vocabulary. It is sometimes difficult to decide whether an item
is structural or lexical. For example, the teacher could teach phrasal verbs like “chop down”
and “stand up” as lexis or structure.

Language experience approach
An approach based on teaching first language reading to young children, but adapted for use
with adults. Students use vocabulary and concepts already learned to tell a story or describe
an event. The teacher writes down the information they provide, and then uses the account
to teach language, especially to develop reading skills.

Language learning requirements
To learn language, students have four needs: They must be exposed to the language. They
must understand its meaning and structure. And they must practice it. Teachers should hold
their students as able. They should not over-explain or make things too easy. Learning
comes through discovery.

Language skills
In language teaching, this refers to the mode or manner in which language is used.
Listening, speaking, reading and writing are generally called the four language skills.
Speaking and writing are the productive skills, while reading and listening are the receptive
skills. Often the skills are divided into sub-skills, such as discriminating sounds in connected
speech, or understanding relationships within a sentence.

Learning burden
These are the features of the word that the teacher actually needs to be taught, and can differ
dramatically from word to word. Especially in lexis, the teacher needs to reduce learning
burden by, for example, reducing the number of definitions and uses presented.

Learning factors

For EFL teachers, four factors outside aptitude and attitude affect the rate at which a student
learns a second language. These are (1) the student’s motivation, including whether it is
instrumental or integrative; (2) the amount of time the student spends in class and practicing
the language outside class; (3) the teacher’s approach to teaching; and (4) the teacher’s
effectiveness and teaching style. The most important of these motivators are the first two,
which are also the two the teacher has least control over. See also “aptitude”, “attitude” and
“TEFL vs. TEFL”.

Lesson plan
An outline or plan that guides teaching of a lesson; includes the following: pre-assessment
of class; aims and objectives; warm-up and review; engagement, study, activation of
language (controlled, guided and free practice); and assessment of lesson. A good lesson
plan describes procedures for student motivation and practice activities, and includes
alternative ideas in case the lesson is not long enough or is too difficult. It also notes
materials needed.

Look and say
Also called the whole-word method, a method to teach reading to children, usually in their
first language; has been adapted for second-language reading; words are taught in
association with visuals or objects; students must always say the word so the teacher can
monitor and correct pronunciation.
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Metalanguage
Language used to describe, analyse or explain another language. Metalanguage includes, for
example, grammatical terms and the rules of syntax. The term is sometimes used to mean
the language used in class to give instructions, explain things, etc. — in essence, to refer to all
teacher talk that does not specifically include the “target language”.

Model/modelling
To teach by example; for example, a teacher who wants students to do an activity may first
demonstrate the activity, often with a student volunteer.

Motivation
In language instruction, the desire to learn.

Motivation paradox
Students’ main motivators are factors the teacher has little control over (integrated versus
instrumental motivation, which heavily influence time on task), yet motivation is critical to
learning.

Native speakers
Those who speak the language in question as their mother tongue.

Needs assessment
Measurement of what students need in order to learn language and achieve their language
learning goals; also may include consideration of the school syllabus.

Non-native speakers
Those who speak the language in question as an additional language. The language in
question is not their mother tongue.

Objectives
Also called lesson objectives or aims; statements of student learning outcomes based on
student needs; objectives state specifically what the students will be able to do in a specified
time period; objectives are measurable and therefore involve specific and discrete language
skills.

Oral
Related to speaking.

Over-correction
Correcting so much that students become reluctant to try out what they have learned.

Paradox of language acquisition
The limited amount of comprehensible input that children receive is mathematically
insufficient for them to determine grammatical principles, yet somehow they are still able to
do so.

Passive vocabulary
Vocabulary that students have heard and can understand, but do not necessarily use when
they speak or write.

Passive
Opposite of active; the false assumption that the language skills of reading and listening do
not involve students in doing anything but receiving information.

Peer correction
Also known as peer review, peer editing, or peer feedback; in writing, an activity whereby
students help each other with the editing of a composition by giving each other feedback,
making comments or suggestions; can be done in pairs or small groups.

Phonemic awareness
Awareness of the sounds of English and their correspondence to written forms.
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Placement tests
Tests used to place students in a specific language program; such tests should reflect
program levels and expectations for students at each proficiency level offered by the
language program.

Prescriptive grammar
Grammar that is described in terms of grammar rules of what is considered the best usage,
often by grammarians; prescriptive grammar may not agree with what people actually say or
write.

Proficiency level
Describes how well a student can use the language (often categorized as beginner,
intermediate or advanced).

Proficiency tests
General tests that provide overall information on a student’s language proficiency level or
ability; can be used to determine entry and exit levels of a language program or to adjust the
curriculum according to the abilities of the students.

Rapport
Relationship, usually a harmonious one, established within a classroom between teacher and
students and among students.

Realia
Real or actual objects used as teaching aids to make learning more natural; can include
forms, pictures, tickets, schedules, souvenirs, advertisements and articles from English
magazines or newspapers, and so on.

Recycling or spiralling
Sometimes called the cyclical approach; the purpose is to repeat language items throughout
the syllabus; each time a language item is encountered more detail about it is added; this
allows students to build on prior knowledge.

Register
Level of formality in speech with others; register depends on the situation, location, topic
discussed, and other factors.

Scan
To read quickly for specific information; a reading stratagem.

Skim
To read quickly for main idea or general information; a reading stratagem.

Social context
The environment in which meanings are exchanged; can be analysed in terms of the field of
discourse, which refers to what is happening, including what is being talked about; the tenor
of discourse, which refers to the participants taking part in the exchange of meaning,
including who they are and their relationships with each other (for example, teacher and
students); and the mode of discourse, which refers to what part the language is playing in the
particular situation and what “channel” (writing, speaking or a combination of the two) is
being used.

Sociolinguistics
Aspects of culture that affect communication with others; examples: social class, education
level, age, gender, ethnicity.

Student and teacher
Teachers have eight roles in the classroom. They are authorities and sources of knowledge;
entertainers; caregivers; role models; counsellors and sometimes friends; classroom
disciplinarians; directors and managers; facilitators, coaches and guides.
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The most important person in the classroom is the student. The teacher’s primary focus must
be on effective ways to have the student practice using his or her language. Classes should
be planned so they enable the student to use just a little more language than they are
comfortable with. This is known as “i+1” — an idea popularized by Stephen Krashen. This
formula is short for “comprehensible input plus one.” Comprehensible input is language the
students can understand.

Student feedback
Information solicited from students by the teacher to assess the effectiveness of the
teaching-learning process.

Student-centred

Also called learner-centred, a way of teaching that centres on the goals, needs, interests and
existing knowledge of the students. Students actively participate in such classrooms and
may even be involved in setting learning outcomes. Teachers in student-centred classrooms
ask students for input on their goals, needs and interests and on what they know before
providing them with study topics or answers to questions (for example, grammar rules).
They may also ask students to generate (help produce) materials. The teacher is seen more
as a facilitator or helper than the dominant figure in the classroom.

Student-generated material
Teaching material to which the students have made a major contribution; the language
experience approach, for example, uses student-generated material.

Survey
To quickly read the headlines, subheads, opening and closing paragraphs, photo captions,
pull quotes and other key materials in an article to get a sense of meaning; a reading
stratagem.

Syllabus or curriculum
The longer-term teaching plan; includes topics that will be covered and the order in which
they will be covered in a course or program of studies.

Syntax
Sometimes called word order; how words combine to form sentences and the rules
governing sentence formation.

Tape script
A written text which accompanies listening material; may be used to make cloze passages or
for student review.

Task-based syllabus
A syllabus organized around a sect of real, purposeful tasks that students are expected to
carry out; tasks may include telephone use, making charts or maps, following instructions,
and so on; task-based learning is purposeful and a natural way to learn language.

Teachable moments
Times in a language class in which the teacher realizes that a point of information not in the
lesson plan will help students understand a language point; teachable moments digress for a
brief time from the lesson plan and can be valuable in helping student learning and keeping
students engaged.

Teacher talk
The language teachers use when teaching; involves simplifying speech for students; it may
be detrimental to learning if it is childish or not close to the natural production of the target
language.
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TEFL vs. TESL

TEFL is an acronym for Teaching English as a Foreign Language; TESL, for Teaching
English as a Second Language. See a fuller description at English language learning and
teaching. TEFL usually takes place in non-English-speaking countries, while TESL takes
place in the English-speaking world. When we speak of English as a foreign language
(EFL), we are referring to the role of English for learners in a country where English is not
spoken by the majority (what Braj Kachru calls the expanding circle). English as a second
language (ESL) refers to the role of English for learners in an English-speaking country, i.e.
usually immigrants. This difference is very important, because it strongly affects student
motivation. In particular, it affects their motivation to learn.

In non-English speaking countries, students have instrumental motivation, the desire to learn
English to accomplish a goal. They may want to improve their job prospects, for example, or

to speak to tourists. They:
1. attend English classes with other non-native speakers
2. can find reasonable work without English; have less economic incentive to learn English.
3. do not need English in daily life

4. have both primary and secondary support-networks that function in their native language

5. have fewer opportunities to practice using their English They are learning, and their instructors

are teaching, English as a foreign language.

In English-speaking countries, they have integrative motivation, the desire to learn the language to

fit into an English-language culture. They are more likely to want to integrate because they
1. Generally have more friends and family with English language skills.

2. Have immediate financial and economic incentives to learn English.

3. Have more opportunities to practice English.

4. Need it in daily life; often require it for work.

5. Often attend English classes with students who speak a wide range of mother tongues. They are

learning, and their instructors are teaching, English as a second language.

Technique
A way of presenting language.

Thematic syllabus
Syllabus based on themes or topics of interest to the students.

Top-down information processing

Students learn partially through top-down information processing, or processing based on
how students make sense of language input — for example, through using students’ previous

knowledge or schema.
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Uninterrupted sustained silent writing
A technique in writing whereby a specified, relatively short period of time is set aside in
class for students to practice their writing without being interrupted. This helps build writing
fluency.

Vocabulary
Core vocabulary (the most common 2,000-3,000 English words) needs to be heavily stressed
in language teaching. There is no point in presenting exotic vocabulary until students have
mastered basic, high-frequency words. Learners should be tested on high-frequency word
lists for passive knowledge, active production and listening comprehension. Learners cannot
comprehend or speak at a high level without these words as a foundation.

Learners need to spend time practicing these words until they are automatic; this is known as
building automaticity. Since there is often not enough class time for much word practice,
teachers need to present their students with strategies for developing automaticity outside
the classroom.

Vocabulary-based syllabus
Syllabus built around vocabulary; often associated with the grammatical syllabus and the
grammar translation method.

Worksheets
Teacher-developed, paper-based activities to help students comprehend, use, and learn
language; can be used in association with all skill levels and in individual and group work.

Innovative Ideas to Make Your Teaching Methods More Effective

The biggest challenge any teacher faces is capturing the students’ attention, and putting
across ideas in such a way that it stays with them long after they have left the classroom. For this to
happen, classroom experience should be redefined and innovative ideas that make teaching methods
more effective should be implemented.

So here are some innovative ideas that will help teachers reinvent their teaching methods
and make their classes interesting.

1. Creative Teaching

Take the help of creative tools to stimulate creativity. Include playful games or forms of
visual exercises that will excite the young minds and capture their interest. This is a time tested
method to identify young student’s creative abilities and encourage creative contributions. Bring
aspects of creativity into all your subjects, be it mathematics, science, or history. Think of ways to
develop their creative ideas. Encourage different ideas, give them freedom to explore

2. Audio & Video Tools

Incorporate audio-visual materials in your sessions. Supplement textbooks with models,
filmstrips, movies and pictorial material. Use info graphics or other mind mapping and brain
mapping tools that will help their imagination thrive and grow. These methods will not only
develop their ability to listen, but will also help them understand the concepts better. For example,
you can get some oral history materials, conduct live online discussions or playback recordings of
public lectures. There are a lot of smart apps for preschoolers that you can utilize to create awesome
slideshows or presentations

3. “Real-World” Learning

Link your lessons to real world learning. Infusing real world experiences into your
instructions will make teaching moments fresh and enrich classroom learning. Relating and
demonstrating through real life situations, will make the material easy to understand and easy to
learn. It will spark their interest and get the children excited and involved. You can make use of
smart apps for preschoolers to make these sessions all the more interesting
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4. Brainstorm

Make time for brainstorming sessions into your classrooms. These sessions are a great way
to get the creative juices flowing. When you have multiple brains focusing on one single idea, you
are sure to get numerous ideas and will also involve everyone into the discussion. These sessions
will be a great platform for students to voice their thoughts without having to worry about right or
wrong. Set some ground rules before you start. You can go for simple brainstorming or group
brainstorming or paired brainstorming

5. Classes Outside the Classroom

Some lessons are best learnt, when they are taught outside of the classroom. Organize field
trips that are relevant to the lessons or just simply take students for a walk outside of the classroom.
The children will find this fresh and exciting and will learn and remember the things taught faster.
Role playing is most effective for students of almost any age group. You just need to customize
depending on the age group. You can even use this method for teaching preschoolers; just make
sure you keep it simple enough to capture their limited attention span

6. Role Play

Teaching through role play is a great way to make children step out of their comfort zone
and develop their interpersonal skills. This method comes in handy, especially when you are
teaching literature, history or current events. The role playing approach will help the student
understand how the academic material will be relevant to his everyday tasks

7. Storyboard Teaching

Rudyard Kipling rightly said “If history were taught in the form of stories, it would never be
forgotten.” Storyboarding is a great way to teach any subject which requires step-by-step
memorization or visualization highly-conceptual ideas. History teachers can use a storyboard to
recreate a famous event. Such visually stimulating activity will ensure that even complex ideas are
easily put across to students. You can also encourage the use of storyboards as a form of
communication and let the students tell a story in pictures using their imagination

8. Stimulating Classroom Environment

A classroom environment that is well-decorated, fun, and engaging will help stimulate a
student’s mind and will help think and learn better. Children, especially young ones cannot be
expected to sit all day and learn. Such creative and stimulating environment will help them explore
and will encourage them to learn about the subject. An environment that positively impacts the
children is beneficial for the teacher as well. Schools associated with Early Years Foundation Stage
will vouch for the fact that the learning environment has a prime role in learning and development

9. Welcome New ldeas

An open- minded attitude can help you innovating new teaching methods. Though open-
minded, sometimes most of us show reluctance to new ideas. If you’re a teacher never do this,
always try to accept new ideas even if it looks like strange at the beginning.

10. Think About A New Hobby

Sometimes, hectic workload may affect your engagement in teaching .If it happens to you,
it’s natural. You can take a break for couple of hours and engage in some other activity that you’re
interested in. This will rejuvenate you and you can return to your work with more passion and
interest.

11. Work Together As a Team

As everyone knows, the end result of collaborative efforts is always immense. Think about
spending some quality time with your colleagues. Ask them to share their views on improving
teaching methods, you can see many of them come up with interesting strategies. So, collaborate
and introduce innovative teaching methods.

12. Puzzles and Games

Learning is fun where puzzles and games are part of education. Children may not feel
they’re learning when their lessons are introduced through games. Puzzles and games help children
to think creatively and face challenges.
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13. Start School Clubs or Groups

What about starting an after school club or group? Being a teacher you may not get enough
time to work on interesting topics that you are passionate about. You can share your views and learn
more from others when you have school clubs or groups.

14. Refer Books On Creativity

To be a creative teacher, you need to do some research on creative ideas and techniques.
There are a lot of books on creativity. Choose some of the best works and start learning, it will be
helpful for your professional development as well.

15. Love What You Do

You can give your best only if you truly love what you do. You will be more creative and
inspired when you are not stressed. Loving your work keep you relaxed and give you room to
experiment new ideas.

16. Introduce Lessons Like a Story

Just think, why do you watch movies with much interest? You like to watch movies because
there is always an interesting story to keep you engaged. Like that, learning sessions become more
interesting when you introduce it like a story. If you are creative even math lessons can be related to
interesting stories.

With even the Knowledge and Human Development Authority emphasizing on schools to
take measures for improving the quality of teaching and learning, these innovative ideas are sure to
make teaching methods more effective.

New Teaching Methods Improving Education

Pedagogy as a science has existed in ancient Greece yet, so teachers have been refining
teaching methods for not one century already. With the development of society, teaching methods
have been also changing. Modern methods mostly reflect an improved understanding of the
psychology of children as well as acceptance of the technological leap forward. Modern teachers
prefer such new methods as:

1. Contextual learning
Only a dozen years ago most of the schools were committed to factual learning. The main evidence
of good knowledge was the ability to repeat learned information by command. Everything has
changed since that time, as now pupils have to analyze, find pros and cons, make conclusions and
find evidence but not only memorize. This method has made schooling more productive and
appealing.

2. Various approaches
The modern school has little in common with traditional lectures that were considered the main
kind of lesson in the past. Modern lessons differ much as the variety of approaches used impresses
even adults, who finished school not so long ago. Apart from lecturing, teachers use storytelling,
group work, individual assignments, games, presentations and numerous other activities within one
lesson. Constantly changing the activities on the lessons they manage to promote a working
atmosphere in the class and lessons do not seem to last so long.

3.New technological devices
Of course, there are numerous arguments about advantages and disadvantages of various devices in
education, but still, their benefit makes them useful for the lessons. They enhance the learning
system making it developed and contemporary. Children have acquired various new tasks that are
available on the Web, can learn through video conferences or live chats, receive notifications from
teachers etc. Parents have also appreciated the contribution of the innovative devices into the
schooling as now they can control their children’s grades online and visit school less often.
Teachers also use modern aids as they simplify the preparation process and add color and diversity
to simple lessons. Any device like a speaker, online streaming video, interactive whiteboard,
visualizer, projector, educational software, CD player can be useful for teaching and is used by
tutors at the lessons making them more appealing to modern pupils. For example, there is a
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powerful software tool called Hiver. This software is a service application that helps collaborating
from email inboxes. It helps to organize the work process and makes it easier and more productive.
Isn’t it great? For example, there is a powerful software tool called Hiver. This software is a service
application that helps to collaborate from email inboxes. It helps to organize the work process and
makes it easier and more productive.

4. Active learning
Some high school educators try to avoid active learning projects as they lose a sense of silence and
students’ obedience when those ones start their discussions. At the same time, active learning makes
the student think, talk and share information. This way of learning involves peer instruction,
discussion groups and collaborative solution of the problem. Using this innovative method, students
get the most of schooling and inspiration for further development.

5. A desire method
A typical teacher uses a standard procedure to start the lesson. He welcomes pupils and tells what
they are going to learn today. But these statements can’t grab students’ attention from the very
beginning, so scientists offer to use headlines, some kids of promise. Formulating the statement in a
completely different way teacher shows his students how they can benefit from the content of the
lesson and as a result students’ desire to listen to the teacher increases.

6. VAK teaching
Learners are divided into three main types: visual, audio and kinesthetic. Of course, it is impossible
to gather learners of the same type in one class, but a teacher can take this fact into account
presenting information. Some students need to see new data, the second ones — to hear and the third
ones — to feel. That means that the same material should be presented in different ways. Each
student will percept his amount of new information, while the others will have a chance to repeat
what they have already learned. These are only some of the innovative methods used by modern
teachers. Many of them are unique for each field of study. Nowadays, teaching has gained many
new features and continues to develop. Characteristic of natural sciences methods are used in
humanitarian sciences, while many approaches to learning languages can also be applied to maths
or physics. The only key personality that manages all these processes remains the same — it is a
teacher. And a great part of students’ success is in teacher’s hands. That is why apart from the
modern approaches each person, who dares to call himself a teacher, should possess a number of
skills that will contribute to the effectiveness of education. Development of these skills and use of
the best innovative methods are the key components of the successful and efficient education and
only a teacher is responsible for both of these two constituents.

Important Skills for a Modern Teacher

Each teacher has to possess many vital skills to be a professional. Many of them have been
known to people for many years already, the others have been formulated quite recently because of
changes in our society. In any case, each contemporary teacher should:

1. Be committed to his work

The teacher is one of the most difficult professions as their representatives can’t lose interest
as without constant engagement it is impossible to perform your work efficiently. If a teacher is
committed, it means that he has fallen in love with his life choice and is dedicated to teaching.

2. Have education and training

Several centuries ago only those people could become teachers, who could prove a deep
knowledge of the certain subject. Now it is not enough to be fluent in your field, as without special
academic training you will not be hired by any educational establishment. Moreover, without some
additional knowledge of psychology or methodology, for example, you will not be able to cope with
teaching at all.
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3. Be organized

Modern educational institutions require a detailed teaching plan from each staff member for
the following academic year. It means that a quality course planning is much more productive,
especially if it is combined with a premium organization of each lesson.

4. Be tolerant

Patience and tolerance differ a professional teacher from the amateurs. Only an experienced
and dignified person can bring up such important for a teacher skills and treat all the students
equally without any prejudices. Moreover, such teacher will entrust students to make their own
decisions instead of imposing his own viewpoint on them.

5. Be open to questions

Young learners are rather inquisitive and the number of questions they ask may be
enormous. The teacher must be ready not only to listen to this questions but also find time to answer
them. It will not only show his or her competence but also be a good encouragement for students as
they value honesty and desire to be helpful.

6. Be innovative

Each new generation that comes to school brings a variety of novelties with them. Apart
from the numerous devices, these are also different relations with each other, new habits and
attitudes to the customary things. Such children think in a completely different way, so the process
of study should also be changed. Teachers not only have to follow all the innovations appearing in
the society but also should have a desire to adopt them personally. That also includes the use of the
abundance of new technologies at the lessons and for home assignment. Students will be more
responsive to the contemporary teacher than one, who got stuck in the last millennium.

7. Be social and sociable

Communication of a teacher and student should not be restricted only by the wall of a
classroom. Modern children would preferably choose to ask some personal questions through the
social networks than do that face-to-face. Another way to become closer to students is to organize a
group, where you can discuss interesting topics, or make your studying more interactive issuing
them online tasks or some extraordinary assignments. It is a perfect way to make education more
appealing to the modern youth.

8. Be curious and develop

It is impossible to call a teacher experienced if he stands in one place, uses the same teaching
methods and conspectus for many years and does not wish to make any changes. This description
suits better for a tree, but not a teacher. Curiosity is an engine that makes a person develop. If one is
not interested in anything that happens around him, it means that this person lives in his own world
and he will never Dbe interesting to other people including  pupils.
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