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ENGLISH CHILDREN’S LITERATURE:
MODERN TRENDS IN THEMES AND NARRATIVE STRATEGIES

This research seeks to identify the main trends and themes in children’s literature, and determine how narrative
devices and srategies are used in the modern literary works for children. In this paper, using analytical and synthetic
methods of scientific investigation and the main principles from structural narratology, the specifics of children’s
literature in the light of the genre classifications have been explored. These specifics are considered in terms of themes,
motifs, genres and selection of literary characters. It has been found out that the subject of Children’s Literature is at the
advantages of form, language and ways of presentation the artistic material. The author proves that contemporary
children’s literature is characterized by facinating thematic richness and a great variety of layers. Texts peculiarities of
the composition and narrative of literary works aimed at children show their simplicity and the dominance of the actions
and characters in action. The emphasis is laid on the novelty of themes, such as violence, bulling, war, alienation, and the
narrative techniques seeking to entertain children and educate them about the fundamentals of life, arouse their interest to
reading.

Key words: children’s literature, genre, naratology, narrative strategy, fantasy, fiction, mashup literature,
fractured tales, themes.

Formulation of the research problem and its significance. Early twentieth century became
known as the “Golden Age of Children’s Literature” as this period witnessed the publication of many
books acknowledged today as classics. England was at the forefront of the development of European
children’s literature and continues to hold a leading position due to Harry Potter novels and not only.
“The Chronicles of Narnia” by C. S. Lewis is now considered a classic of children’s literature and
over 100 million copies in 47 languages have been sold since its first publications. The turn of the
century also saw a revival of the picturebook, especially under the influence of English illustrators
such as Randolph Caldecott, Kate Greenaway, and Walter Crane.

Children’s books are, as it is generally accepted, one of the most important forms of writing in
literature, and the most overlooked. It is children’s authors from whom, as much as from parents, a
child receives an idea of how the world could or should be. These books are the first real visual and
literary culture that an unformed person receives, and this seems to be a reason why we tend to
remember children’s books as our favourites during all our life. They tell a child that life is much
bigger and more complex than he or she might have imagined, and there are people who are both like
and unlike themselves. A great true children’s book portrays an environment in which the youngest
are not powerless. Such books confront their deepest fears of being lost, hungry or in mortal danger,
and they reinforce a child's inner ability to cope with this fearfulness. They allow a child to escape
from what is real and return to reality being equipped better to survive in it.

However, the educationalists, psychologists and parents are alarmed about how electronic
devices are pulling children away from books. Teachers, parents and university professors often
complain that pupils at school and the students don’t read anymore because their eyes are glued to
their phones and computers. There exists an opinion that we are raising a generation that doesn’t
understand the value of literature and its importance for the development of personality.

The emphatic turn towards the child-reader heightens the need for very different narrative
strategies.

The number of those who research academically on children’s literature in our country and
abroad are increasing with every day.

Recently, in 2004 at the World Congress of researchers of children’s literature at the Trinity
College (Dublin, Ireland, the organizer — IRSCL) the problem of the integration of the representative
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literature for children into general literary process has been hotly debated. The goal was to create
appropriate conditions for literary criticism studies of this specific phenomenon within the history
and theory of literature in general.

In 2014 professional debates within the International Conference “Canon Constitution and
Canon Change in Children’s Literature”, held in Germany, focused on the issue of the canon in the
world children’s literature development. It was attended by the leading world experts in children’s
literature. Among them Maria Nikolaieva, Peter Hunt, Anna Muller, Jan Mikoto, Kimberly Reynolds
and others.

Professor Boris Shalahinov in his article “Children’s Literature: the Concept of Historical
Periodization” speaks about modern tendences to “adaptation” of works of adult classics to the
children’s audience: “Nowdays the original syncretism in literature definitively disintegrates with its
inherent, rather uncertain, age addressability and gives way to the emergence of the features of
specifically “child” aesthetics of art, including social and psychological themes and issues. It is
noteworthy that some of the works of previous epochs are purposely adapted to the needs of
children’s reading (“Don Quixote” M. de Cervantes, “Gulliver’s Travels” J. Swift, “Robinson
Crusoe” D. Defoe, etc.) [22].

Within the framework of the V International Symposium “Literature. Children. Time”
organized by the Center for the Study of Literature for Children and Youth there was a conference
devoted to “children’s literature in the multicultural world” held in 2014 in cooperation with Petro
Mohyla Nikolaiev (Chornomorskii) State University. The leading researchers of children’s literature
from all over Ukraine discussed the most topical books, themes and trends. In the focus of their
attention were the problems of identity in literature for children and youth, strategies of canon
creation, poetological and style features, genre transformations, ethical and ideological aspects of
literature for children and youth.

This is not a complete overview on the actual philological and interdisciplinary areas of
research of children’s literature in Ukraine. We consider the recently defended PhD thesis by
Kateryna Zaitseva “Narrative Patterns in Contemporary Children’s Literature (based on Ukrainian,
Belarusian prose)” to be of great importance for the research into the problem of modern trends in
themes and narrative strategies of children’s literature. In the thesis the author uses the methodology
of comparative literary studies and reaffirms the significance of narrative approach to the study of the
poetics of “children’s text not only in structural organization (genre and narrative specificity,
narrative instance)”, but also suggests to apply it at the level of reading the ideological, social and
cultural layers in the national contexts [1, p. 2]. According to the scholar among the most hotly
discussed issues today are the specific features of visual-narrative synthetic genres and the problem
of identifing “narrative markers of national and cultural identities in textual and visual narrative”
[1, 3]

Nevertheless the most essential questions are: what kind of literature, topics and trends we
want to explore with children and how various genres and forms of texts shape the conveying of
ideas and values to young audiences.

The goal and the specific tasks of the article. The main aim of the article is to shed a little
light on and provide clue to such issues as:

- Which trends do we observe in children’s literature these days?

- Is it mostly entertaining, didactical or about taboos?

- Is it possible to write about violence for children without taking away their faith in life?

- Which position can and should children’s literature have in the society? and

- What are the most popular narrative strategies in literary works intended for children?

By employing both narratological research methods and descriptive content analysis of the
texts of children’s literature, in this research we seek to show narrative strategies importance and
their substantial contribution to the development of fiction for children.
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Narratology, the study of the narrative, helps to answer questions that arise from reading
children’s literature: why narrative appeals, how the storyteller tells the story, what keeps the reader
excited and captured up to the end of the story, and how to recognize what is important for the
narrative.

Some of the main principles from structural narratology that are usefully applied in this
research are:

- unreliable narration [7];

- distinguishing between story and discourse (what is told as opposed to how it is told) [8];

- differentiating between the focaliser and the narrator (the “actor” experiencing the story and
the narrator telling the story) [3].

Statement regarding the basic material of the research and the justification of the results
obtained. Since the time the first texts intended for children appeared, they have been considered to
be a powerful instrument of the adult’s world to form a child’s character and the effective way of
socialization of children. Literary works for children represent special, peculiar type of
communication, in which the addressee of a message a piori finds himself in unequal position on the
adresser, obliging the latter — adult author — to be able to see the world with childish look, feel and
empathize in a childish way the seen and experienced by a child. Analysis of texts of children’s
books shows that authors often just reproduce the so-called stereotype of communication with
children or realize their vision of how children communicate, as English writer Lewis Carroll does in
his works.

Once-taboo topics, like violence, became increasingly acceptable. Some parents, teachers and
critics praise the steady turn toward realism in children’s literature, promoting efforts to be more
honest with children. Others, however, are alarmed by it.

This struggle over the role of children’s literature is not new. Since the appearance of works for
young readers, authors, parents and critics have debated these questions: Is the role of these books to
educate young people about the world in which they live, including its unpleasant aspects? Or, is it
their responsibility to shield children from such elements? This way or another, one can hardly
overstate how crucial it is to the world we want to live in.

In the present time, it’s quite possible for a child to get acquainted with a book through any of
the following: a film, a TV programme, a computer game, a website, a radio programme, a music CD
or download, a magazine article, toy, along with some of the more traditional ways of mediating a
book such as the classroom, library presentation or cultural club. Characters, such as Winnie the
Pooh, which once existed only in specific, authored books, may now live in several different formats
and the original text may or may not be known to the child watching the TV programme or playing
with the toy. The modern picture book now tackles such subjects as the Holocaust, sex or death
alongside the happiest and lightest of themes.

There are a number of narrative techniques seeking to entertain children and educate them
about the fundamentals of life. Authors of children’s books are usually individuals whose names
carry a high degree of ethos. Someone writing a book intended for children is entrusted with
providing a sound and positive moral and ethical impact on children. Children are extremely
impressionable and they tend to be heavily impacted by the stories they read. All children’s literature
is inescapably didactic. Since children’s literature is didactic it must by definition be a repository,
almost the quintessential source, of the values that parents and others hope to teach to the next
generation [15, 2].

Although considerable number of papers have been devoted to various issues of the literature
for children, further research is needed to verify the key themes in the recent writings for youngsters.

The findings of this study, reliable sources and data suggest that abandonment, alienation and
homelessness as well as violence are increasingly the themes covered in modern literature for
children. As it has been already mentioned, new themes in children’s literature, such as death, war,
disasters, violence, are the themes which have been taboo, and thus silenced for a long time. They
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can now be traced in current children’s literature as a means of accompaning children throughout
their gloomy moments in life, those hard situations that they must face in the surrounding world and
the conflicts that affect many generations. These themes have not been deeply analysed yet, but
fiction must approach them to discover the world and the dangers that life poses. It is obvious that
children’s literature can deal with any topic if readers’ feelings are duly considered. Let us consider
the theme of bullying, as an example.

While bullying may not be the major theme, many books contain some minor episodes of
bullying since the subject of bullying is casually mentioned or embedded in the storyline.

The fact is that nearly every child will face or witness the effects of bullying at some point in
their lives. Children’s authors recognize this as a major concern for kids and they have become more
adept at weaving bullying themes into storylines.

The use of fear and violence in folk and fairy tales is a controversial issue which illuminates
disparities between those firmly entrenched in beliefs of virtue and others who believe there is no
harm in frightening children with stories. Others believe that children need to be shielded from all
displays of violence, especially violence found in video games, television, and folk tales, because
children might imitate or copy it and bring harm to themselves or others. But it is worth mentioning,
that studies, trying to prove that displays of violence in print and visual culture lead to fear and
violence in our youth, are quite frequently inconclusive at all.

In our opinion, the truth is that it is hard to keep children safe these days. Our world is
consumed by images of war and disaster which is impossible to hide from young inquisitive minds.
Bringing these adult themes into children’s literature may provide a gateway for parents to talk to
their kids about such difficult topics. Such themes as orphancy, or dealing with tragedy, family
relationships, and the importance of friendship can help strengthen the knowledge of the world
around and allow readers to develop their own ideas and opinions.

Contrary to what the critics believe, violence in children’s stories is not a recent phenomenon,
but stretches back to the very first children’s stories, which were used as a didactic element. Take, as
an example, the classic “Hansel and Gretel”. Kidnapping, forced imprisonment, cannibalism — and
we all cheer when Gretel pushes the old witch into the oven and she burns to death. And we’re
reading these to our kids just before they go to sleep! One can only guess what effect violence in
fiction might have on them but let us hope it will help them to cope with increasingly violent world
rather than to perpetuate that violence.

Though violence has played a part in children’s literature throughout the ages, Maureen Nimon
points out in her essay about violence in children’s literature, that “it is only in recent decades that
the place of violence in children’s books has been so vigorously questioned” [21, p. 31]. M. Nimon
explains that violence has appeared for centuries in didactic stories in which the wicked are
punished, often with physical violence, and the virtuous are rewarded [21, p. 29]. Dianne Koehnecke,
reviewing two recent children’s books, Eve Bunting’s “Smoky Night” and “The House That Crack
Built” by Clark Taylor, discusses the books’ controversial themes of violence and drugs respectively,
as well as their didactic format. She states, that “the didactic nature of these two books is clearly not
a revolutionary concept in children’s literature”, then goes on to give a brief history of didactic
literature which often includes violent content or undertones [12, p. 18].

Violence is an important, if unpleasant, aspect of the world that has endured for centuries and
continues today, therefore, it is a relevant and worthwhile topic to focus on in children’s literature.
When used in an effective and careful manner, violence can serve important purposes in literature. It
does not seem to correlate with violent tendencies in children, but it can spark interest in reading, and
it can enhance a child’s understanding of the ways to surmout the conflict or violence which can
arise in their own lives and they may have a better chance of facing a world of violence responsibly
in the real life.

Alongside, we are facing the problem connected with the way of conveying these important
themes to children. Some of the stories and novels for this age group are written and illustrated
almost entirely for visual excitement that creates a state of stimulation much like the viewing of
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video games and ““action-adventure” movies. In these samples of works there is no depth of character
upon which to reflect and very little moral distinction between the hero’s use of force to win the day
and the villain’s barbarism. There are many examples of this narrative strategy in contemporary
writings for children.

Another way of looking at this problem is to focus on how books influence readers through
narrative technique. It has been claimed, for example, that some books over-explain and so patronise
the child-reader, whilst others offer complex narrative techniques (unreliable, “self-conscious” or
multiple narrators, flashbacks and flashforwards, deliberate gaps in narrative, inconclusive endings
and so on). Jennifer Mary Armstrong, an American children’s writer known for both fiction and non-
fiction, has utilized multiple types of narrative structures. J. M. Armstrong believes that a short story
is only one of many narrative structures. “We create narrative with jokes, ballads, tales, novels,
poems, anecdotes, etc... While there are many satisfactions to be found in the conventional
beginning-middle-end narrative that is common in short fiction for kids, I believe young readers can
respond to many other forms of short narrative” [2].

The reading and writing of fiction is completely different today than it was ten or even five
years ago. Far from being exceptions, textual transformations rather tend to be the rule in
contemporary children’s literature, such as translations, parodies, mashups, sequels, film or computer
game versions, as well as transpositions to other genres and media. At least two of them are worth
mentioning in the context of the purpose of this study and they are: mash-up narrative style and
fractured tales.

A literary mash-up is a hybrid of genres: half creative fiction in its own right, and half criticism
or commentary on the original work, producing a very enjoyable new work of fiction. A “mash-up”
is when you take two or more established styles of anything and mix them together to make
something completely new and unique. As far as it concerns writing for children the concept is still
fairly new. The term appears to have first been coined in a review of Seth Grahame-Smith’s novel
“Pride and Prejudice and Zombies”. Initially calling it a “parody” and “literary hybrid”, Seth
Grahame-Smith pioneered the style with novels like “Pride and Prejudice and Zombies” and the
wildly popular “Abraham Lincoln, Vampire Hunter” [11; 12].

Humorous revisions of fables and tales to facilitate children’s interest to reading have become a
popular and valuable genre of books for children. Authors and illustrators provide new takes on
traditional fables laying emphasis on the role of reversal and changes in point of view the
characterization and setting. These “remakes” have been labeled as “fractured fairy tales”.

What is a fractured fairy tale? It is a fairy or other folk tale that has been modified in such a
way as to make us laugh at an unexpected characterization, plot development or contrary point of
view. The most successful among them, in our opinion, are those based on traditional wolf tales,
such as “The Three Little Wolves and the Big Bad Pig” by Eugene Trivizas and Helen Oxenbury and
Jon Scieszka and Lane Smith’s “The True Story of the Three Little Pigs by A. Wolf”. The authors
conjure and undo not only the tales but also the protagonists through the mishmash of humour,
intertextuality and even hypertextuality. “Whereas some revisions retain the wolf as a villain, others
mirror the relatively recent rehabilitation of the wolf in ecology and society, transforming the wolf
from a metaphor of human predation and gluttory to one of benign and even admirable behaviour”
[14].

Fractured tales assume that their readers know the traditional version. It’s quite natural as the
young reader must read the tale on which the story is based to understand and enjoy the fractured
one.

There are lots of ways to change a fairy tale: 1) change or swap the roles of the main
characters; 2) have the story take place somewhere else; 3) have the story take place in another time
period; 4) tell the story from a different character’s point of view; 5) make the problem of the story
different; 6) change an important item in the story; 7) you can even change the end of the story
(maybe they don’t live “happily ever after”).
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Among the writers for children’s literature, Roald Dahl is one that is famous for this special
style of narrative strategies. What makes R.Dahl different from many other children’s authors is
really his extraordinary style. His cynical and ironic approach to the subject matter and characters
can be seen in almost all his works for children. He has a unique way of describing characters and
this adds unusual twists to his stories.

According to Birketviet, Dahl’s “tone of texts is confiding, conversational and funny” [4, 10].
Although some of his works create controversies, these controversies bring him fame and attract
many readers especially adolescents.

In the collection “Revolting Rhymes” he retells six well-known fairy tales. What is special
about this collection is that all the six fairy tales are twisted so that the contents of the verses are
different from the original fairy tales [9]. The author uses a very simple, basic and colloquial
language throughout the book. His simple descriptive style with colloquial lexis is modern and
unpretentious. Dahl strives to create semantic fields with images of death, cannibalism, war and
murder in his tale for children. He describes the giants using terms of brutality and death, using their
names to describe their eating habits and techniques when eating humans. “Fleshlumpeater”, for
example is highly evocative as a compound word for he tears lumps of flesh from his victims. The
semantic field and use of imagery in terms of butchery, murder and violence is consistently
maintained throughout the novel but it does not have a troubling effect on the child readership [10].

The narrative voice is a very important element in Dahl’s children’s books, be it either a first-
person or a third-person omniscient narrator. They all share in various degrees the following features:
they are intrusive, all-knowing and overtly in control of the narrative. The implied reader is
frequently addressed with questions, pieces of advice and instructions, thus demanding the reader’s
attention and participation in the story. These children’s literature narrators are not neutral, but take
sides and often make comments about the events retold and the characters depicted, expressing freely
their opinions.

All these stylistic devices and narrative strategies make his books an interesting and enjoyable
experience for young readers. Roald Dahl knows how to make use of the fact that young readers like
to read fresh stories which are different from average ones.

Another interesting development is the increase in narrative nonfiction, in which the facts of a
subject are no longer reported in a dry, straightforward style, but are wrapped in engaging,
interesting narrative, so that the experience of reading is a much richer and more memorable one.

In the actual context of children’s literature, the “illustrated narrative”, which is represented by
picture books and illustrated books, is an important field of research.

Particularly, they are an important part of children’s literature due to their special
characteristics (like themes, artistic images and text-image interaction) and are extremely stimulating
from the point of view of aesthetic, emotional and cognitive development of children. The term
“Picturebook™ refers to a special type of book, in which the meaning of the story is created and
expressed through the interaction between words and images [5; 6; 14; 16; 17, 247; 18; 19]. It is not
a “genre”, as sometimes sustained, but a “medium”, which is used for different types of narrative
[16, 18]. The words and pictures continually recall and refer to each other and constitute an
indivisible whole in which neither form of expression has its own narrative autonomy [5; 6; 17, 248].

In modern picture books, words and images interact in a great variety of textual forms. This
complexity encourages a way of reading which is characterized by an active and interpretative
process, because the reader connects constantly words to images as well as images to words. Picture
books and illustrated books are precious tools for building a bridge between children and books, for
encouraging in children love to books and reading, for acquiring narrative skills.

Conclusions and prospects for further research. The above mentioned facts can be considered
as an indicator for increasing value given to the role of children’s literature in education and
upbringing. The works, that add coloring to a child’s percertion of the world, not only enrich his
imagination, but also can help him to use the language understandably and effectively. The authors
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writing for children must be able to introduce to them the life from a realistic standpoint. They
should respond to questions that child can not find the answer in life, and should help to complete the
missing information.

The future of children’s literature seems to be filled with endless possibilities. It is a medium
that will constantly be growing, changing, and evolving, and so it seems, as long as there are
children, there will always be a need for a story, cultivating the healthy development of next
generation’s spiritual life. The world is becoming smaller and smaller due to the globalization
processes. Issues in respect of war and peace, ecological environment and natural disaster
prevention, animal protection and sustainable development, the existence dilemma of modern human
being, the degeneration of ethnics and morality and sharp increase of juvenile delict, all these
troublesome problems for all mankind will undoubtly become the focuses, hot topics and difficult
points in world children’s literature which has no boundaries, and is really universal literature in
respect of realization of the joint culture ideals and interests.
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Cmanbko JlrogmMuna. AHrailicbka auTsiya JiiTepatypa: cydyacHi TeHAeHUii Ta HapaTMBHi crparerii.
3pobieHo cpoOy BHSBHTH OCHOBHI TEHJCHIIII PO3BUTKY CyYacHOI AUTIUO]I JIiTepaTypH 3arajoM Ta aHIIIHCHKOI 30KpeMa,
a TakoX 3’ACyBaTH, SKi HapaTWBHI 3aco0M 1 cTpaTerii aBTOpPHM BUKOPHUCTOBYIOTH Yy CYYacCHHX TBOpax IS AiTeH.
Bmsnaueno cnemmdivHi pucu niTepaTypw AisS OiTed y KOHTEKCTI >KaHPOBOI Kiacudikarii Ha OCHOBI aHATITHKO-
CHHTETHYHUX METOJiB HAYKOBOTO JOCIi/PKEHHS Ta MPUHIIUIIB CTPYKTypHOI Hapartosorii. [li oco6ImBOCTI poO3TIsSHYTO
1010 TEMaTHKH, MOTHBIB, KaHPIB 1 BHOOPY JiTepaTypHUX NepCOHAXiB. Byno BCTaHOBIIGHO, IO Cy4acHi aBTOPH TUTIIOL
JiTepaTypy HaJaroTh nepesary (GopMi, CTHIICTHYHAM 3aco0aM i criocobaM MmoJlaHHs XyI0KHBOTo Marepiany. [loBeneHo,
IO CydYacHa JHTsAYa JITEpaTypa XapaKTepU3yeThCs 3aXOIUNIOIOYOI0 TEMaTHYHOI HACHUYEHICTIO 1 BEIHMKOIO
PI3HOMAaHITHICTIO )KaHPOBUX NpoMIapKiB. TekcraM QUTSAYOT JTiTepaTypH BIACTUBI OPUTIHAIBHICTh KOMITO3ULIHHUX (opM i
HOBITHI NPMBa0JIMBI HAPATUBHI CTpATerii, BOHM BPaXXalOTh CBOEIO MIPOCTOTOIO TA JOMIHYBaHHSM Jii 1 IEPCOHAXIB y Jil.
AKIIeHT 3po0JIeHO Ha HOBU3HI TeM (30KpeMa, HaCHJIbCTBO, CTPAXH, BiliHA, BITUY)KEHH), a TAKOXK HA GopMax OIOBiji, sKi
NparHyTh HE JIMIIE PO3BaXKaTH JiTeH, a ¥ JaBaTH IM 3HAHHSI IIPO OCHOBU KHTTA, (OPMYBAaTH B HHUX 31IOHOCTI
MPOTUCTOSATH TUM BUKJIMKaM, IO OYIKYIOTh Ha HUX y MalOyTHbOMY, BUKJIMKATH IHTEPEC JO YUTAHHS Y Cy4aCHOMY
KOMIT FOTHPHU30BAaHOMY CBITI.

KawouoBi caoBa: jgutsda Jiteparypa, JkKaHp, HAapaToOJOTis, HapaTuBHa (OMOBigHA) CTpaTeris, QeHresi,
(haHTacTHKA, JIITEPATYpA B XKAHPI «MEIII-aI», TeMa.
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AxkmyaabHi numaHHs iHo3emMHoi ginoaozii

Cmanbko Jlrommuiaa. AHrimiickasi JeTcKas JIMTepPaTypa: COBpPeMeHHbIe TeHACHIMH M HappaTHBHBIE
cTparerud. B 3ToM wHccleoBaHUM clieNaHa IOMBITKA ONPEAETUTh OCHOBHBIE TCHACHIMH Pa3BUTHS COBPEMEHHOM
JIETCKOW JINTEPATypbl BOOOIIE M aHINIMICKOH B YaCTHOCTH, a TAKXKE OXapaKTECpHU30BaTh TE HappaTHBHBIE CPEICTBA H
CTpaTeru, KOTOpHIE aBTOPHI MCHONB3YIOT B COBPEMEHHBIX NMPOM3BEACHHAX I nereil. OmpeneneHsl crenuduaeckue
YepThI JIUTEPATYPhI AL AETEH B KOHTEKCTE KAHPOBOHM KIacCH(UKAIINN Ha OCHOBE aHAIWTHKO-CHHTETHIECKUX METOJIOB
HAYYHOTO HCCIEIOBAaHMSA M TPHHIMIIOB CTPYKTYPHOH HAappaTONOTHH. DTH OCOOCHHOCTH pPacCMaTpHBAIOTCS C TOYKH
3peHUs] TEMATHKH, MOTHBOB, )KaHPOB M BHIOOpa JHMTEPATypHBIX MEPCOHAXKEH. BBIIO ycTaHOBIEHO, YTO COBpEMEHHBIE
aBTOPBI AETCKOH JHUTEpaTypsl OTAAIOT IPEANOYTECHHE (POpME, CTHIIMCTUYECKIM CPEJICTBAM M CIIOcO0aM IPEICTaBICHUS
XYH0XKECTBEHHOTO Marepuaina. Jloka3aHO, YTO COBpPEMEHHas JeTcKas JUTepaTrypa XapakTepH3yeTcsl yBIeKaTelIbHOI
TEMAaTHYECKOH HACHILIEHHOCThIO M OOJBIIMM pa3HOOOpasueM JKaHPOBBIX CJIOEB. TEKCTBl JETCKOH JIUTEpaTypbl
OTMEUAIOTCSl OPUTMHAIBHOCTHIO KOMIO3UIIMOHHBIX ()OPM, HOBEHIIMMHU 3aXBATHIBAIOIIMMU HAPPATUBHBIMH CTPATETHSIMHU
U TIOpaXaroT CBOEH MPOCTOTOM M TOMMHUpPOBaHHEM JAEHCTBUS U NMepcOHaXkell B JefcTBUU. AKLEHT CAellaH Ha HOBU3HE
TEM, TaKMX KaK HaCWINE, y>Kachl, BOWHA, OTUY>K/IEHHS, a TaKkke Ha (popMax MOBECTBOBAHUS, IIEJIb KOTOPHIX HE TOJBKO
pasBiieKaTh JIeTel, HO M JaBaTh UM 3HaHHS 00 OCHOBAaX >KWU3HH, (GOPMHUPOBATH y HUX CIIOCOOHOCTH MPOTHBOCTOSATH TEM
BBI30BaM, KaKHe OKHJAIOT UX B OyayIieM, NpoOyIuTh y IeTei HHTEpeC K YTCHNUIO B COBPEMEHHOM KOMITBIOTHPH30BAHOM
MHpe.

KaroueBble ci1oBa: neTckas JINTEpaTypa, KaHp, HAPPATOJIOTHA, HAppaTUBHAS (TTOBECTBOBATENbHAS) CTPATETHA,
¢daHTE3H, PaHTACTHKA, TUTEPATypa B XKAHPE «MELI-AI», TeMA.

YK 801.7:821.11;811.152.1-2
Onvea CmonvHuyvKa

IEPEKJIAJI KOHIEITIB CBITCHKOI JIIPUKU BUBPAHUX JIEPYKABHUX JISTUOK
€BPOIIN (X-XVI CT.) (HA MATEPIAJII AHTJIO- I TEJIbCbKOMOBHOI ITOE3I{)

Y KOHTEKCTyaTbHOMY 3pi3i IpOaHaTi30BaHO MOTHBH 1 CHMBOJIH, CIIUTBHI ISl CBITCHKOI JIIPUKH JePKaBHUX TiTIOK
nepeBakao Anrmii ta Ipmanmii (X—XVI cr.). 3gilficHeHO MOETONOTIYHNH, MIKPOKOHTEKCTYAIBHUH, TTepeKIag03HABIHA,
KyJNbTYypOJIOTIYHUM aHami3. Yrepme YKpaiHChKOIO MOBOK TepeKiajeHi BuOpaHi moesii €mmzaBetn 1 Tromop,
IpIaH/ACBKUX aBTOPOK-apHCTOKPATOK, PO3MISHYTO aHOHIMHMH >iHoumi ¢onpkinop lornannaii. 3ictaBineHo 3acaim
nmipuku €nm3aBet AHriceKo1 1 Mapii Ctroapt. s BUOKpEMIICHHS KYJIBTYPHOI TATJIOCTI MMOPIBHSHO JIPUKY OCTaHHBOT
MOETECH 3 TBOPYICTIO LIOTJAHJICHKUX aBTOPOK Ha MPHKJIATHOMY MaTepiaji )KiHOYHMX IMICeHb. 3 METOI0 KOMIApaTUBHOTO
aHai3y JOCHIHKEHO TMPOoOIeMH TeHIepHOI pIBHOCTI Ta CTaBjeHHsA 10 1uio0y Ha npukiami JKiaka 3 baty
(«Kenrepbepiiicpki omoBinkm» Yocepa) sIK MOKa30BOi T'epoiHi CBOrO dYacy, Jjifepa i TalaHOBHTOI OMOBIAa4Kd i
3icTaBieHo 3 Jipukoro kopones Ipmanmii (Topmmaiit) i lotnangii (Mapii Crioapt). HaBeseHO KOHTEKCT ipiaaHIChKHX
CKeJl, Jie TepOiHi Mar0Th IIOETUYHUH XUCT 1 MPaBo Ha caMOBUpakeHHs. CTaTTs Ma€e TEOPETHYHUH 1 IPAKTHYHUI XapaKTep.

Kurouosi cioBa: mepekia, noereca, xinka-maep, Cnusasera Anriiiiceka, Mapis Crioapt, [opmiaiir.

ITocTaHoBKka HaykoBOi mpoOjemMu Ta ii 3HAYeHHsl. Y TOJdi 30py CyYaCHMX YKPaiHCBKHX
CTYZ1! MOCTalOTh JIIHTBICTUYHI, KYJIbTYpPOJOTIYHI, IEpEeKIao3HaByl Ta MOETOJOTIYHI JOCTIIKEHHS
TeHJepHUX MUTaHb: Ha PIBHI MaKpo- 1 MIKPOKOHTEKCTYAIICTUKH PO3POOJIAIOTECS MpodiaemMu
CKJIaJIHOTO CaMOBIJITBOPEHHS B KIHOUIN MMoe31i 1HAUBIAYyanbHOCTI aBTOpKU. [Ipore HeoOpoOiaeHuii i
Ile HeaHaJNi30HMM Marepian mapiB >xiHouoi moesii CepenuboBiuus, BinpomkenHs Tta bapoxo
BHMarae riauoIIoro JOCTIHKEHHS, a epeyciM — MEePeKIIaiiB YKPaiHChbKOK MOBOIO TSI 1TFOCTpPAITii.
30Kpema, 1€ CTOCYEThCS JaBHbO- 1 CepeIHbOIPJIaHAChKOI, AaHOHIMHOI IIOTIaHACHKOI MOe3ii, a TaK0X
JIPUKHA apUCTOKPATOK 1 MoHapXxuHb AHrIT Ta [loTmanmaii. OTxe, TEKCTH HEAOCTATHBO PO3KPUTHUX
(abo B3arasni He PO3KPUTHUX) B YKpaiHi uepe3 171e00riuHI NPUUUHH JPKEpen rnependadaloTh BUMOTH
IUISL HOBOT'O TEePEKJIa103HaBCTBA.

AHaniz gociaizxenb wiei mpodaemu. I[Ipobremu 3xiHOUOTO JIiJEpCTBa, PENITiHHOCTI,
00XECTBEHHOTO OOpaHHS, MpaBa Ha BJAAy Ta YHCIEHHI 1HIII MUTAHHS aHATI3YIOTh 13 UIMPOKUM
3aJIy4eHHSIM CBITOBOTO KOHTEKCTY (30KpeMa, B YKPaiHChKUX CTYIISX — MOPIBHAHHAM KIHOK-TIOETEC 1
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